
 Statement of Variance 
 Reporting - 2025 

 School Year 
 School Name:  Kaharoa School  School Number  1756 

 Blurb:  2025 was the second year in our strategic plan consulted on in 2023. The goals and targets in our annual 
 implementation plan formed a major part of our reporting to the board over the year. In the following pages you 
 will find the strategic plan, annual implementation plan, action planning and reporting on annual targets. This is 
 concluded with overall school data for 2025 and a summary statement from the school principal. 



C3 Curriculum
             All learners experience a    
             responsive & challenging    

              curriculum using effective 
     design for learning.

Learners will engage, respond and 
succeed across the NZ curriculum 

with particular emphasis on 
English(literacy), Mathematics, 

Science & Technology, and Health.

Aligns with NELP Objective 2, 
priority 3 and 4

C4 Positive Inclusion
            All learners experience a 

        positive and inclusive 
             learning-focused culture. 

This is experienced through the 
school learning dispositions and 

values in action. Students catch a 
spark and imagine what the world 
could be with their contribution.

 Aligns with NELP Objective 1, 
priority 1

C6 Opportunities

           All learners experience 
              a range of opportunities.

We emphasise learning 
opportunities connected to the 

rural environment, creative 
pursuits, and being physically 

active.

Aligns with NELP Objective 1 
priority 2

C5 Identity and Culture
             All learners will develop   
             understanding & respect 
             for Aotearoa New Zealand’s 
             diverse cultural heritage. 

Te reo Māori and te aō Māori will be 
integrated into the everyday life of 

the school.

Aligns with NELP Objective 3, 
priority 5

• Revamp our approach to 
extending students that are 
achieving well

• Enhance play based learning 
and early learning

• Revamp literacy (English) 
including enhancing our 
structured literacy approach

• Sustain science and technology 
driven curriculum

• Explore emerging math 
pedagogy and research

• Enhance the use of assessment 
information and data driven 
decision making

• Explore ICT strategy
• Explore Health as a key driver 

of curriculum alongside 
science.

• Sustain our culturally 
responsive and relational 
practices approach and 
reflective against continuum.

• Sustain school wide Te Reo 
programme.

• Sustain Kahui Ako Action Plan 
intentions and action points

• Explore Māori success as Māori
• Explore the new history 

curriculum and links to local 
curriculum

• Sustain rural experiences
• Sustain enviroschool focus
• Revamp leadership 

development across the school
• Sustain sporting opportunities
• Sustain and Enhance arts 

opportunities
• Enhance electives programme
• PITA release as opportunity for 

music, art, or technology 
learning experiences

SUSTAIN – continued mahi for things that are going well
ENHANCE – continued development and integration across the school of something recently revamped
REVAMP – major rethink and redevelopment – putting new actions and changes in place
EXPLORE – begin to develop ideas and pull together research for a future revamp

• Revamp bookings system and 
implement a positive and 
restorative approach to 
behaviour.

• Explore anti-bullying learning 
experiences including cyber 
bullying.

• Explore approaches to 
supporting neurodiverse 
students

• Explore new sexuality 
guidelines and required 
learning content.

• Communication strategy
• Use of learning assistant time 

at lunchtime
• Year long planning / events
• Human resources – 

administration overload
• Enrolment processes / sports 

teams
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• 2022 Year 8 Math
• 2022 Year 5 Reading
• ?
• ?

Tā Mātou Pai Ake -  Our Best Always

Learning, Values, Community

2024 - 2025

Summary of Actions
• Enhance structured approach to 

literacy across the school 
• Enhance: Maths PLD focused on 

assessment for learning
• Enhance approaches to reading 

and writing 
• Implement MOE changes to 

curriculum
• Enhance use of assessment tools
• Enhance health curriculum
• Sustain and embed Signature 

Practices

Summary of Actions
• Enhance: Implement renewed 

school values
• Enhance systems for attendance, 

engagement and transitions
• Enhance approaches to 

supporting neurodiverse students
• Enhance our approach to 

extending students that are 
achieving well

• Enhance: wellbeing focused 
curriculum.

Summary of Actions
• Sustain NZ Aotearoa Histories 

Curriculum 
• Sustain our culturally responsive 

and relational practices model
• Sustain and enhance school wide 

Te Reo Programme 
• Enhance our day-to-day cultural 

practices

Summary of Actions
• Sustain and enhance science and 

environment education
• Sustain and enhance arts 

opportunities 
• Enhance student leadership 

development across the school

Consultation: Students and whānau were invited to contribute ideas through a 
Google Form, and class discussions. Input was included from local iwi education 
plans and discussion groups. Teaching staff conducted a thematic analysis of 
feedback received to identify key strengths and ideas for growth, including both 
qualitative and quantitative analysis. The Board and teaching staff reviewed this 
analysis and reflected on the four big ideas above alongside the development of 
annual planning for 2024 and 2025. A new strategic plan had already been 
consulted on and in place for 2022-2023, and so this renewed strategic plan has 
been more of a refining process, rather than a new development from scratch.



KAHAROA SCHOOL Implementation Plan 2025

C4 Positive Inclusion
All learners experience a positive and inclusive learning-focused culture.
This is experienced through the school learning dispositions and values 
in action. Students catch a spark and imagine what the world could be 
with their contribution. Aligns with NELP Objective 1, priority 1

Annual Plan Overview

Enhance: implementation of 
reorganised school values established 
in 2024.

Signage around the school, certificates, student 
leaders and whole school adopting
Mid/End Year Summary: Ryan
Link

Enhance programmes of support for 
neurodiverse students and extension 
groups.

PLD shared with staff. Continue to review teaching 
practices. Continue to align resources to student 
needs and ensure additional resources are 
producing accelerated student progress
Mid/End Year Summary: Astrid
SENCO report

Enhance attendance, engagement, and 
transitions

Enhance systems for following up attendance 
concerns and engaging students in regular 
attendance at school.
Continue effective transitions
Internal Monitoring. SLT. 
Reported via principal report

Stewardship katiakitanga Now has become part of school values 2025

Enhance: Belonging, Inclusion, 
Wellbeing

Implementing a wellbeing survey (March and 

November), and supporting continued development 

of wellbeing focused curriculum. Specific initiatives 

for 2025 to be determined after survey results.
Action Plan + Mid/End Year Summary: Nicky
Link

C3 Curriculum All learners experience a responsive and 
challenging curriculum using effective design for learning to engage, 
respond and succeed across the NZ curriculum with particular 
emphasis on English(literacy), Mathematics, Science & Technology, 
and Health. Aligns with NELP Objective 2, priority 3 and 4

Annual Plan Overview

Enhance Literacy: Implement national 
curriculum changes.
Enhance structured approach to literacy 
across the school

Review school curriculum. 
Continued PLD and supporting staff to integrate 
new learning into day-to-day teaching.
Coaching the staff in best practice.
Refine assessment and reporting.
Overview + Mid/End Year Summary: Ryan and 
Tania
Link 

Enhance Assessment: Implement 
national curriculum changes.

Sustain the use of assessment 
information and data driven decision 
making. 

Lead PLD for teachers to understand changed 
assessment practices.

Progress monitoring / target groups
Overview + Mid/End Year Summary: Ryan and 
Tania
Link

Enhance Health Curriculum Continue to enhance Health Planning. Adjust in 
response to changes at national level that have 
been signaled.
Enhance: strategy for proactive teaching of anti 
bullying and digital safety and citizenship
Overview + Mid/End Year Summary: Ryan and 
Tania
Link

Enhance Mathematics: Implement 
national curriculum changes.

Review school curriculum. 
Continued PLD and supporting staff to integrate 
new learning into day-to-day teaching.
Coaching the staff in best practice.
Refine assessment and reporting
Math Whizz and Basic Facts Testing
Action Plan + Mid/End Year Summary: Ryan and 
Tania
Link

Sustain and embed
Embed Signature Practices (based on 
Common Practice Model and recent 
PLD)

Use observation template including signature 
practices to set goals and enhance teaching and 
learning practices.
Staff to connect this with PGC and goal setting
Coaching the staff in best practice
Learning, Pedagogy, Impact
Internal Monitoring: SLT

Our Target is for 70% of students to be at or above curriculum expectations 
by December 2025.

Our Target Cohorts are the Year 5 and Year 7 students for reading and 
writing, and our Year 7 and 8 female students.



C6 Opportunities
All learners experience a range of opportunities as they grow and 
develop. We emphasise learning opportunities connected to the rural 
environment, creative pursuits, and being physically active.
Aligns with NELP Objective 1 priority 2

Annual Plan Overview

Sustain and Enhance science / 
enviroschool

Science kits, science opportunities
Mid/End Year Summary: Leanne
link

Sustain and Enhance arts opportunities Art supplies, art opportunities
Mid/End Year Summary: Maria
link

Sustain and Enhance leadership 
development across the school

Student leaders – prefects, house leaders, project 
leaders, student council. 
Enhance collection of student voice
Mid/End Year Summary: Ryan
Link

Other Unit Holders Reports Overview

ICT Lisa

SENCO Astrid

EVENTS / SPORT Ryan, Julie

LEADERSHIP Ryan, Julie, Isiah

ENVIRO Lisa

C5 Identity and Culture
All learners will develop an understanding and respect for Aotearoa 
New Zealand’s diverse cultural heritage. Te reo Māori and te aō Māori 
will be integrated into the everyday life of the school. Aligns with 
NELP Objective 3, priority 5

Annual Plan Overview

Sustain NZ Histories Curriculum Continued PLD and supporting staff to integrate new 
learning into day-to-day teaching.
Internal monitoring. Isiah

Sustain our culturally responsive 
and relational practices approach 
and reflective against continuum.

This links to our PGC. Continuum has been developed. 
Teachers selecting a goal(s). Further PLD as available 
through the Kahui Ako. 
Internal monitoring. Induction of new staff. Nicky

Sustain Kahui Ako Action Plan 
intentions and action points

Enhance school wide Te Reo 
Programme. Māori success as 
Māori.

Keep up to date with PLD available, liaise between Kahui 
Ako and Kaharoa School. 
Mid/End year Summary: Nicky

Continue to use and enhance resources developed, 
monitor teachers are developing their confidence with 
resources and delivery of Te Reo / Te Ao Maori 

Continue to develop this through PLD & supporting staff
Mid/End Year Summary: Isiah
Supported by Nicky.
Link

Enhance our day-to-day cultural 
practices

Karakia, kapahaka, Mihi Whakatau, Haka, Waiata, Patere
Mid/End Year Summary: Isiah
Link

Tipuna Project Action Plan + Mid/End Year Summary: Isiah
Link

SUSTAIN – continued mahi for things that are going well
ENHANCE – continued development and integration across the school of something recently 
revamped
REVAMP – major rethink and redevelopment – putting new actions and changes in place
EXPLORE – begin to develop ideas and pull together research for a future revamp

Reporting
Overview - a description of our start of year position and intentions for the coming year.
Action Plan – these are written for key areas of new or complex revamping that need clear goals and 
action steps.
Mid/End Year Summary – these are written where a strategy is already in place and progress has 
been made.



 C3 - Enhance Literacy 

 2025 Mid Year Summary 

 Primary team: 
 ●  Continue our BSLA (structured literacy approach). New staff onboard training in this as well. 
 ●  Major focus on the new refreshed curriculum school wide. Unpacking changes and understanding how these 

 changes are & will impact teaching and learning. 

 Team Tōtara: 
 ●  Collaborated as a newly formed team to unpack and evaluate our current writing programme, ensuring 

 shared understanding and consistency of approach. 
 ●  Engaged in professional learning, including both modelling and coaching, to strengthen in-class teaching 

 practice. 
 ●  Investigated the role of feedback in enhancing student literacy outcomes, particularly how purposeful 

 feedback can drive student growth. 
 ●  Refined reading programmes by adopting flexible grouping aligned to instructional purpose and student 

 need. 
 ●  Began exploring the BSLA (Better Start Literacy Approach), with initial integration of its principles into 

 classroom practice. 

 Where to next: 
 ●  Main focus is to continue schoolwide PLD with the new refreshed curriculum to gain better understanding of 

 progress outcomes for each year level and provide consistency across the school. This will be a focus into 
 2026 as well. The draft phase 3 has been shared in term 2, we have only just started exploring this area (yr 
 7/8), therefore more work in this area once the draft is confirmed from MOE. 

 ●  Maintain momentum by continuing to focus on effective writing practice—what we’re doing, why it matters, 
 and how we can improve. 

 ●  Build on the success of recent teaching observations by creating further opportunities for staff to share and 
 reflect on practice. 

 ●  In term 3, implement the full 10-week BSLA programme with rooms 5, 6, and 7. After this, we will evaluate its 
 impact on student progress, and discuss which aspects could enhance and align with our current 
 programme. 

 2025 End of Year Summary 
 ●  In Term 3, Rooms 5, 6, and 7 implemented a full 10-week BSLA programme, while Primary teachers 

 continued to embed structured literacy approaches. This enabled focused reflection on literacy foundations 
 across the school. 

 ●  Schoolwide, there has been a strong focus on unpacking the refreshed English curriculum, examining how 
 changes will shape teaching and learning going forward. (Unfortunately, this learning is no longer valid, as 
 the MOE changed the curriculum midway through term 4). 

 ●  Staff engaged in targeted professional learning, including modelling and coaching cycles, to strengthen 
 instructional practice—particularly around the use of feedback to enhance student progress in literacy. 

 ●  Staff also revisited sentence-level instruction as part of their Term 3 PLD, exploring key ideas from The 
 Writing Revolution and the science of learning. Sentence-building progressions were examined to provide 
 greater clarity around writing development over time. 

 ●  Typing programmes were introduced in the senior team to support literacy through digital fluency. 

 Where to next: 
 ●  Continue building shared understanding of the newly updated English curriculum progressions (the “new 

 new” curriculum). 
 ●  Begin aligning long-term planning and assessment to the new progress outcomes to ensure consistent and 

 effective coverage across year levels. 



 ●  Continue to foster a balanced approach to writing that values both the writing process and the development 
 of writing craft. 

 ●  Continue to grow the structured literacy approach across the school. 

 ____________________________________________________________________________________________ 



 C3 - Enhance Assessment 

 2025 Mid Year Summary 

 ●  Major focus on ‘Impact’ for teachers. Using data boards & learning quadrants to track all students, knowing 
 how all our learners learn and what impact we have on their learning. 

 ●  Teams are using data tracking more rigorously to lead discussions and investigate the impact of teaching 
 practice on student learning outcomes. 

 Where to next: 

 ●  Continuing our current assessment practices and as the MOE brings new requirements out, review and 
 refine what we currently do, looking for possible change in 2026. 

 ●  Using the refreshed curriculum to step out clearer learning progressions. This will be done by reviewing our 
 current data tracking practices and looking at ways to streamline and bring in line with our refreshed 
 curriculum. 

 2025 End of Year Summary 
 ●  The focus on data tracking has seen robust conversations about our learners on a weekly basis, with the 

 focus on ‘what next’ for each student. The conversations have built a shared understanding of all our 
 learners across the school. Strengthening our knowledge of our learners and helping teachers know where to 
 next in the progression of learning for each curriculum phase. 

 ●  Due to the changes in curriculum which were ongoing during 2025, we supported teachers to balance our 
 assessment practices that aligned with the old curriculum. 

 Where to next: 
 ●  Reviewing our current assessment to align with the new curriculum and await confirmation from MOE as to 

 how we proceed with new assessment and reporting expectations for 2026. 
 ●  2026 implementation plan to include SMART tool and new ministry reporting to parent guidelines. 

 __________________________________________________________________________________________ 



 C3 - Enhance Health Curriculum 

 2025 Mid Year Summary 

 ●  Term 1 we had Life Education across the school. 
 ●  Recent ERO visit showed strong student pride in being a Kaharoa student 

 Where to next: 

 ●  Bullying/Digital Safety & Citizenship - this is a work in progress as we explore how best to explicitly teach 
 these areas across the school and consistently share the same messages. Term 3 curriculum focus is Health 
 and teachers will plan for aspects of this across the 10 weeks. 

 2025 End of Year Summary 
 ●  A schoolwide unit titled "How do you nourish and sustain your hauora?" was delivered in Term 3, offering 

 students space to explore their wellbeing holistically. The unit supported strong connections to identity, 
 values, and the hauora model (Te Whare Tapa Whā), and was well received by both students and staff. 

 ●  The Wellbeing@School (W@S) student survey provided valuable insights and is unpacked further in that 
 report. 

 Where to next: 
 ●  In 2026, Positive Puberty Plus and ‘Keeping Ourselves Safe’ programmes are being delivered to ensure 

 students are receiving appropriate learning on personal safety and growing up. 
 ●  Continue to grow a school culture that actively supports wellbeing, with a particular focus on increasing 

 resilience strategies. 
 ____________________________________________________________________________________________ 
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 Action Plan - Enhance Mathematics 2025 

 School Vision 

 Our aim by the end of Year 8, with a focus on equity and excellence, is to develop can do kids who demonstrate the cornerstone values and self-manage 
 as they give their best always to achieve highly, as confident and friendly communicator and effective thinkers. 

 Strategic Objective 

 C3 - Curriculum 

 Enhance Mathematics 

 Continued focus on kaiako: 
 ●  Strengthening understanding of the 

 number progressions 
 ●  Aligning these number progressions with 

 the curriculum refresh 
 ●  Selecting contexts and materials that 

 make learning both relevant and 
 accessible for students 

 Links to National Education Learning 
 Priorities 

 Objective 2 
 Barrier free access: Great education opportunities 
 and outcomes are within reach for every learner. 

 Priority 4 
 Ensure every learner/ākonga gains sound 
 foundation skills, including language, literacy and 
 numeracy 

 Objective 3 
 Quality teaching and leadership make the 
 difference for learners and their whānau 

 Priority 6 
 Develop staff to strengthen teaching, leadership 
 and learner support capability across the 
 education workforce 

 Annual Plan 
 Ryan and Tania 

 Overview 
 ●  Review school curriculum. 
 ●  Continued PLD and supporting staff to 

 integrate new learning into day-to-day 
 teaching. 

 ●  Coaching the staff in best practice. 
 ●  Refine assessment and reporting 
 ●  Math Whizz and Basic Facts Testing 
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 Goal 1:  Support new teachers understanding and strengthen  current teachers understanding of the number progressions 
 Goal 2:  Aligning the key number progressions with  the new curriculum 
 Goal 3:  Teachers continuing to select contexts and  materials that make learning both relevant and accessible for students 

 Actions  Areas of Development 
 learning, leading, 

 empowering 

 Responsibility/Time  Resourcing  Outcomes 

 Provide PLD opportunities to 
 meet varying teacher needs 

 - Provide targeted professional 
 development on number 
 progressions led by Bruce 
 Moody and the leaders of 
 learning 

 SLT 

 Time: Ongoing. Heavily focused 
 on integrating new staff in the 
 second half of term 1 

 - PLD budget 
 - Bruce Moody modelling 
 lessons, observing, and running 
 staff meetings 
 - Leaders of learning regularly 
 observe teacher practice 

 Ongoing: Staff meetings, 
 teacher observations, andBruce 
 Moody PLD opportunities 

 Improve teachers 
 understandings of the 
 curriculum refresh and how 
 these align with the key number 
 progressions previously used 

 - Facilitate math discussions 
 during team and staff meetings 
 focused on key 
 changes/similarities with both 
 maths curriculum 
 - Provide opportunities for 
 teachers to plan collaboratively 
 - Increase collective impact by 
 discussing student data during 
 team meetings 
 - Enhance our assessment 
 progress tracking for maths 

 Leaders of learning 

 Time: Ongoing 

 - Updated number progressions 
 created by Bruce Moody 
 - Team and staff meetings 

 Ongoing: Number progressions 
 have been updated for 
 Curriculum refresh. Regular 
 opportunities for data 
 discussion in relation to student 
 learning in team and staff 
 meetings. 

 Ensuring teachers are creating 
 lessons with contexts and 
 materials that make learning 
 more accessible for students 

 - Continue to encourage and 
 monitor that teachers are 
 selecting meaningful contexts 
 and materials for maths lessons 

 Leaders of learning 

 Time: Ongoing 

 - DP doing a stocktake of 
 resources and buying more 
 where necessary 
 - Bruce’s flow charts, SEED 
 learning, progressions, Maths 
 Whizz 

 Ongoing 



 3 

 Mid Year Summary 
 ●  Bruce Moody provided two rounds of PLD, initially focusing on new teachers and later extending support across the school. 
 ●  Members of staff attended Ministry of Education-led PLD sessions focused on understanding and applying the refreshed mathematics curriculum. 
 ●  Students are engaging with Maths Whizz for up to one hour per week, supporting sequential skill-building and increasing motivation through gamified 

 learning. 
 ●  Mathematics tracking documents have been updated to align with the refreshed curriculum, ensuring accurate monitoring of student progress. 
 ●  Classes have trialled different times tables programmes to boost basic facts. 

 Where to next: 
 ●  Continue exploring the refreshed curriculum in depth to support consistent and confident delivery across year levels. 
 ●  Begin investigating long-term planning approaches to ensure curriculum coverage and alignment with the number progressions. 
 ●  Host a third round of Bruce Moody-led PLD in Term 3, focusing on embedding key practices and addressing identified needs. 
 ●  Sustain regular data conversations in teams to track progress, identify trends, and inform responsive teaching. 
 ●  Tracking Sheet PLD: Consider working with Bruce to strengthen use of the tracking sheets to better support students most at need and identify their 

 learning needs, and begin exploring progressions beyond number. 
 ●  Maths Whizz: Investigate the impact of incentives (e.g. certificates, recognition systems) on student motivation and learning. 
 ●  Times Tables Fluency: Continue trialling class-based approaches to fact fluency, including Times Tables Rock Stars, Ninja Maths, and the Black Belt 

 challenge. 

 End of Year Summary 

 ●  This year we have continued our work with Bruce Moody upskilling our teachers on content knowledge and progress of learning in mathematics. Teachers 
 have become more confident with their own knowledge & understanding of mathematical concepts and what next steps are for students. 

 ●  Trialling timetables rock stars & Ninja Maths for basic facts practice has been beneficial for the classes that participated, showing engagement for 
 students. 

 ●  A significant amount of time has been spent this year unpacking the new curriculum and working out how the increase in knowledge at lower levels will 
 impact our teaching and learning. 

 ●  Maths Whizz has continued across years 3-8 and into 2026. Not planning to continue in 2027. 
 ●  SLT visited a couple of schools in the BOP to look at the mathematics programmes that are funded by MOE to see them in action and how this might look 

 for us in 2026 and beyond. 
 ●  In 2026 we are using the Maths No Problem Curriclum. Due to our change in mathematics delivery for 2026 we decided we wanted to be able to see the 

 shift across 12 months and in order to do this we have had all year 3-8 students complete a PAT maths test as a base before we start the change and 
 then measure again in December 2026. We have also undertaken a survey on staff & students about their maths ability, likes & dislikes, which we will 
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 retake at the end of 2026. 

 Where to next: 
 ●  We have signed up for the MOE funded maths of ‘Maths no Problem - MNP’. This will involve PLD for all teaching staff in 2026 and change in our delivery. 
 ●  The change in our approach next year will be our major focus 
 ●  We will continue to unpack the new MOE curriculum as more changes were made in term 4 this year. 



 C4 - Enhance Implementation of Reorganised Values 

 2025 Mid Year Summary 
 ●  School-wide implementation of reorganised values is well underway, with weeks 1–6 of term 2 completed 

 across all classes using the shared values plan:  Reorganised Values Plan T2 2025 
 ●  Values have been consistently integrated into classroom porowhita discussions and student check-ins, 

 strengthening our identity and wellbeing focus. 
 ●  Weekly values themes (Ako, Manaaki, Rangatira, Kaitiaki) have been explored through shared prompts and 

 meaningful, student-centred activities. 

 Where to next: 
 ●  In early term 3, classes will complete student-created artwork that expresses personal interpretations of our 

 school values. These pieces will form a mural in the Kōkako Centre and will inspire refreshed signage around 
 the school. (and our developing acronym ‘mark your mark’. 

 ●  New values signage will be installed to visually reinforce the values. 
 ●  Behaviour recognition systems will be realigned with the reorganised values, supporting a consistent 

 school-wide approach to language, expectations, and positive reinforcement. 

 2025 End of Year Summary 
 ●  We simplified our behaviour recognition system in Term 3 to better align with our reorganised values. The 

 new system is easier for both students and teachers to understand and implement, while continuing to 
 motivate students to grow in character. 

 ●  Students are regularly discussing what it means to “Make Your MARK” during check-ins and porowhita 
 (talking circles), reinforcing our shared values language and encouraging personal reflection on character 
 and contribution. 

 ●  We introduced ‘Make Your MARK’ wristbands, which are awarded at assemblies to students who earn either 
 their stepping up or wheel award. 

 ●  Staff professional learning included a session and follow-up observations centred on the language we use to 
 promote values. This was based on the idea that talk is the central tool of our trade—it changes who people 
 think they are and what they think they are doing. Teachers reflected on how deliberate, values-rich language 
 can shape identity and classroom culture. 

 ●  Students completed artwork in Term 3 that expressed their personal interpretation of our values. This 
 inspired the development of visual design concepts for our refreshed signage—especially the central ‘Make 
 Your MARK’ sign that will become a focal point in the wider school environment. 

 Where to next: 
 ●  Continue to discuss and analyse the power of teacher language in shaping student character and embedding 

 our values. Teacher talk remains a key tool for influencing how students see themselves and their role within 
 the school. 

 ●  Install signage around the school that reflects our reorganised values and student-generated artwork, 
 including the ‘Make Your MARK’ sign in classrooms. 

 ●  Explore ways of having our school values on classroom walls in a way that is meaningful for both teachers 
 and learners. 

 ●  Review and refine the behaviour recognition system as needed, ensuring it remains clear, values-aligned, 
 and motivating. This includes finalising the Kaharoa’s: “Growing Character” document. 

 ____________________________________________________________________________________________ 



 2025 SENCO/LSC Action Plan 

 Beginning of the Year Numbers At a glance 

 In Class 
 support 
 ÿunded by 
 MOE 

 ESOL 
 ÿunded by 
 MOE 

 Speech 
 ÿunded by 
 MOE 

 RTLB ÿunded 
 by MOE 

 Outside 
 support 
 Other 
 aĀencies 

 School 
 ÿundinĀ 
 Operatio 
 nal 

 School ÿunded 
 TarĀet Support 

 In process oÿ 
 SeekinĀ 
 external 
 support 

 Number oÿ 
 children 
 NE-Yr 3 

 1  2  10  10  Literacy: 6 
 Maths: 4 
 Social/Emotion 
 al: 

 4 

 Number oÿ 
 children 
 Yr 4-6 

 1  1  5  34  Literacy: 27 
 Maths: 21 
 Social/Emotion 
 al: 2 

 2 

 Number oÿ 
 children 
 Yr 7-8 

 1  1  1  25  25  Literacy: 23 
 Maths: 
 Social/Emotion 
 al: 

 1 



 Key Initiatives  Frequency  Description  Mid Term Review  EOY Review 

 Junior DP/LSC 
 meetinĀs 

 FortniĀhtly  Identiÿy tarĀet children’s 
 needs, review support in 
 place, monitor identified 
 students proĀress. 

 Ongoing  Ongoing 

 Senior DP/LSC 
 meetinĀs 

 Monthly  Identiÿy tarĀet children’s 
 needs, review support in 
 place, monitor identified 
 students proĀress. 

 Ongoing  Ongoing 

 RTLB/LSC 
 meetinĀs 

 Weekly  Discuss reÿerrals, seek 
 specialist support, 
 request resources or 
 Āuidance, complete 
 applications, monitor 
 ICS andRTLB ÿunded 
 students. 

 Ongoing  Ongoing 

 LSC hui’s  Week 2 and Week 8 
 Termly 

 Kahui Ako wide 
 initiatives, Collaboration, 
 PLD, Support, LSR. 

 Ongoing  Ongoing 

 Individual 
 Education 
 Plans/Behaviour 
 Plans/Saÿety Plans 

 Completed by Week 
 7/8 Term 1, Review 
 mid and end oÿ 
 year, or 6 monthly. 

 Establish who requires 
 support, orĀanise team 
 hui ÿor initial set up, 
 support teachers to 
 develop and implement 
 plans, monitor and 
 review implementation, 
 oversee communication 
 oÿ IEP’s to members oÿ 
 support team. 

 13 IEP 
 2 BP 
 1 SP 

 12 IEP 
 2 BP 
 1 SP 

 LearninĀ Support 
 ReĀister 

 Termly  Review and renew each 
 term based on tarĀets 
 and needs. Share 
 inÿormation with Kahui 
 Ako LSC, and share 
 individual inÿormation 

 Students on the 
 Learning Support 
 Register 

 81 

 Students on the 
 Learning Support 
 Register 

 89 



 within Kahui AKo ÿor 
 transition purposes. 

 FundinĀ/External 
 support 
 applications and 
 allocations 

 ESOL: March and 
 AuĀust 
 ICS: September 
 RTLB: Termly 
 SLT: Termly 
 Mana Ake: As 
 needed 
 Assistive 
 TechnoloĀy: As 
 needed. 
 ORS: 

 All others are as 
 required. 

 Identiÿy students who 
 would benefit ÿrom 
 tarĀeted support, liaise 
 with teachers to prepare 
 and submit applications. 

 ESOL 2 
 ICS 2 
 RTLB 2 
 SLT 2 
 Mana Ake 8 
 AT 3 
 ORS 1 
 CDT 6 
 BSLA 6 
 One Day School 3 

 ESOL 2 
 ICS 2 
 RTLB 10 
 SLT 3 
 Mana Ake 19 
 AT 7 
 ORS 2 
 CDT 6 
 BSLA 6 
 One Day School 5 

 New student 
 inÿormation and 
 profiles (LearninĀ 
 Support) 

 As needed  Contact past schools ÿor 
 data/inÿormation 
 reĀardinĀ past pupils 
 needinĀ LearninĀ 
 Support, support 
 teachers to Āather data 
 and build relationship. 

 Ongoing as 
 required 

 Ongoing as 
 required 

 Transition 
 inÿormation 
 (LearninĀ 
 Support) 

 As needed, and end 
 oÿ year. 

 Contact new schools to 
 provide transition 
 inÿormation, IEP/ISP 
 documents, and 
 data/inÿormation 
 students on the LSR 

 Ongoing as 
 required 

 Ongoing as 
 required 

 Identiÿy and 
 monitor flaĀĀed 
 students 

 Termly  Students identified as 
 either below, at, or above 
 averaĀe re curriculum 
 level. Students tracked 
 each term, discussed in 
 ÿortniĀhtly DP meetinĀs, 
 updated on shared 
 GooĀle docs, and LSR. 

 Ongoing  Ongoing 

 ScreeninĀs/Assess 
 ments and, and 

 As needed  Lucid/Rapid Dyslexia 
 ScreeninĀs, reports and  9  14 



 reports and 
 recomendations 

 ÿeedback to parent and 
 teachers. Recommend 
 next steps and resource 
 options. 

 Update student 
 Āuidance and 
 counselinĀ notes 
 and documents 
 on  ETAP. 

 As needed  Load assessment 
 reports, IEP’s, parent 
 meetinĀ notes, visitinĀ 
 therapists and aĀencies. 

 Ongoing  Ongoing 

 Establish and 
 monitor TarĀet 
 Groups and 
 ProĀrammes 

 Termly Āroups set 
 up 
 2 x termly check in 

 ThrouĀh ÿormative & 
 summative 
 results/OTJs/observatio 
 ns/meetinĀs with DPs, 
 note outcomes oÿ 
 intervention, discuss 
 with teachers, LA’s, LSC, 
 RTLB, SLT. 

 literacy 19 groups 
 maths 6 groups 
 social/emotional 3 
 groups 

 literacy 18 groups 
 maths 2 groups 
 social/emotional 4 
 groups 

 Set up the 
 LearninĀ Assistant 
 Timetable monitor, 
 and adjust as 
 necessary. 

 Termly  Allocate LearninĀ 
 Assistants in 
 consultation with 
 principal re ÿundinĀ. 
 Adjust as new needs 
 arise or new ÿundinĀ 
 comes in. Monitor hours 
 and additional pay when 
 necessary 

 Termly  Termly 

 Research 
 proĀrammes, 
 resources and 
 initiatives 

 Explore and research 
 resources that support 
 inclusive practice: 
 school wide, tarĀet 
 Āroups and individual 
 support. 

 IYT, 
 Read&Write 
 Milo Club 
 Breakÿast Club 

 RTLB programmes: 
 TALES, Six Bricks, 
 Bricks Club, Milo 
 Club, Tuakana 
 Teina Reading, 
 IYT, 
 Read&Write 
 Youth Services 

 ManaĀe LearninĀ 
 Support BudĀet 
 and resources 

 As required  Source relevant support 
 resources, manaĀe 
 purchase and allocation. 

 As required  As required 



 Liase with external 
 specialists 

 As required.  Maintain relationship 
 with personnel ÿrom 
 aĀencies, connect with 
 teachers, students and 
 whanau where 
 applicable, enĀaĀe ÿor 
 school needs and 
 communicate meetinĀ 
 times and aĀendas. 

 I  rlens 
 SLT 
 RTLB 
 Early Intervention 
 Teachers 
 Assistive 
 Technology 
 Coordinator 
 Ministry Learning 
 Support Liaison 
 Child Development 
 Team 
 Mana Ake 
 STAND social 
 workers 
 Big Brother/Big 
 Sister 
 Youth Centre 
 Gully School 
 Family Works 

 I  rlens 
 SLT 
 RTLB 
 OT 
 Assistive 
 Technology 
 Coordinator 
 Ministry Learning 
 Support Liaison 
 Mana Ake 
 Administrator 
 STAND social 
 workers 
 Big Brother/Big 
 Sister 
 Youth Centre 
 Gully School 
 Family Works 
 Public Health 
 nurse 

 SupportinĀ 
 recruitinĀ 
 LearninĀ 
 Assistants 

 As required  Initial contact, part oÿ 
 interview process, 
 settinĀ up, any 
 necessary traininĀ or IEP 
 overviews. 

 0  1 (and many other 
 interviews and 
 applications!) 

 Support LearninĀ 
 Assistants/PGC 

 1 x Termly MeetinĀs 
 and reĀular 
 check-ins 

 ThrouĀh discussion, 
 resources, modellinĀ, 
 ÿeedback.Support 
 Proÿessional Growth 
 Cycles 

 Ongoing 
 5 Learning 
 Assistabnts 

 Ongoing 
 5 Learning 
 Assistants 

 PLD ÿor LearninĀ 
 Assistants 

 As required  PLD to support 
 particular learninĀ 
 support initiatives or 
 proĀrammes, or ÿor 
 personal skills and 

 PGC 
 Read&Write 
 Toolbar 
 TALES 

 RLB programmes: 
 Tales, Six Bricks, 
 Tuakana Teina 
 Reading, Bricks 
 Club, Milo Club 



 development pertaininĀ 
 to the LA role 

 Structured 
 Literacy:BSLA 
 Read&Write toolbar 

 LearninĀ Support 
 PLD ÿor Teachers 

 As required  PLD to support 
 particular learninĀ 
 support initiatives or 
 proĀrammes, 

 nil  nil 

 Mid Year Review 2025 

 At a Ālance 

 In Class 
 support 
 ÿunded by 
 MOE 

 ESOL 
 ÿunded by 
 MOE 

 Speech 
 ÿunded by 
 MOE 

 RTLB 
 ÿunded by 
 MOE 

 ORS 
 ÿunded by 
 MOE 

 Outside 
 support 
 Other 
 aĀencies 

 School 
 ÿundinĀ 
 Operati 
 onal 

 School 
 ÿunded TarĀet 
 Support 

 In process 
 oÿ SeekinĀ 
 external 
 support 

 Number oÿ 
 children 
 NE-Yr 3 

 0  0  2  1  1  6  9  Literacy: 7 
 Maths: 2 
 Social/Emotio 
 nal: 1 

 3 

 Number oÿ 
 children 
 Yr 4-6 

 1  1  1  1  1  5  45  Literacy: 23 
 Maths: 21 
 Social/Emotio 
 nal: 2 

 3 

 Number oÿ 
 children 
 Yr 7-8 

 1  1  0  0  0  4  18  Literacy: 18 
 Maths: 3 
 Social/Emotio 
 nal: 1 

 2 



 Mid Year Review 2025 

 ●  Termly review and allocation of school wide learning support needs: DP’s discuss At Risk students in weekly Team Meetings 
 and recorded on a shared Google Doc. Any updates or developments are kept track of on this document. Concerns that require 
 further action outside of classroom or team support are discussed at fortnightly LSC/DP meetings to discuss the steps taken, 
 and next steps. This serves to determine where individual needs are in the school, and Learning Assisants and targeted 
 programmes are allocated in this way. Students with ministry funding allocated to them have priority Learning Assistant 
 support, with students who do not receive funding being considered on a case-by-case basis. 

 ●  This referral process, student data, and target areas of need indicated on the Learning Support Register inform the allocation of 
 resources to Learning Support. 

 ●  We are focusing on investing in our Learning Assisatnts by growing and developing their roles as professionals, by introducing 
 a Professional Growth Cycle, supporting teacher/Learning Assistant collaboration, and seeking out suitable Professional 
 Development. 

 ●  We have 22 students who are currently, or who have been within this year, supported in some form by funding/support from 
 external agencies, and 54 students across the school supported by school funding with a Learning Assistant in various ways. 

 Current funding and allocations is as follows: 

 Term 1/Term 2 EXTERNAL supports and funding 

 ○  LLI (Language Learning Intervention), RTLB (Resource Teacher of Learning and Behaviour), ICS (In-Class Support), 
 ORS (Ongoing Resource Scheme), Tier 2 BSLA, STAND, Mana Ake, Big Brother, Assistive Technology, Occupational 
 Therapist, One Day School. 

 SCHOOL FUNDING 



 ○  The Learning Support referral process; student data,themes and trends revealed by schoolwide data; and target areas of 
 need indicated on the Learning Support Register inform the allocation of resources to Learning Support. This results in 
 consistent, timely review and allocation of Learning Support Resources allowing us to address areas of need as they 
 become apparent within the year. 

 ■  Structured Literacy Target Groups  focusing on consolidation  and review of phonological and phonemic 
 awareness, aimed at Year 2, 3 and 4 

 ■  Numeracy Target Groups  focusing on developing number  sense aimed at Year 2, 3, 4, 5 & 6 
 ■  MILO Club  : A Tuaka Teina initiative targeting social  connection and emotional support 
 ■  Reading/Writing Targeted Support:  focusing on phonics  as part of a reading and writing programme, aimed at 

 Year 5, 6, 7, 8 

 A Focus on 

 ●  Streamlining our  referral process  for Learning Support,  with a focus on data driven support. Supported is targeted to 
 individual students or groups of students, rather than whole class support. It is reviewed against the data and/or outcomes, and 
 adjusted as necessary. 

 ●  Rapid, CoPS and LASS-  screenings on referred students  to inform and support practice. 
 ●  Collaborating with  Mana Ake  to support low to moderate  social/emotional needs.  A focus on inclusive practices:  building a 

 class culture of acknowledging and understanding differences in self and others: collaboration with Mana Ake. 
 ●  Increasing support for students who are underperforming in  Maths  , with a focus on developing Number Sense. 
 ●  Developing and implementing a  Learning Assistant PGC  and  improved teacher/LA collaboration 
 ●  Consistent documentation of observations and progress for target groups and individuals. 
 ●  Ways to improve and develop  Classroom Culture, Inclusion,  and Belonging. 
 ●  Read&Write toolbar  to support Middle to Senior students.  Assistive tech applications. 
 ●  Increased classroom/playground observations of target students. 
 ●  Review and reallocation of target group support according to data. 
 ●  ORs daily programmes and support/Specialist Teacher allocations and pratice 
 ●  Toileting practices and set-up. 

 Next steps 



 ●  Improve the consistency of scheduled LA/teacher collaborative conversations. 
 ●  Improve the consistency of LSC/DP meetings and tracking of shared At Risk documents. 
 ●  Upcoming or pending funding applications: In-Class Support, ORS application, ESOL, RTLB, Child Development Team chek 

 in on active referals, Assistive Technology trials and applications. 
 ●  Consistency and frequency of LA check-in’s and meetings 
 ●  Mid-year IEP reviews. 
 ●  ORS application for 1x student 
 ●  Completed Assistive Technology trials. 

 . 
 End-Of-Year Review 2025 

 At a Ālance 

 In Class 
 support 
 ÿunded by 
 MOE 

 ESOL 
 ÿunded by 
 MOE 

 Speech 
 ÿunded by 
 MOE 

 RTLB 
 ÿunded by 
 MOE 

 ORS 
 ÿunded by 
 MOE 

 Outside 
 support 
 Other 
 aĀencies 

 School 
 ÿundinĀ 
 Operati 
 onal 

 School 
 ÿunded TarĀet 
 Support 

 In process 
 oÿ SeekinĀ 
 external 
 support 

 Number oÿ 
 children 
 NE-Yr 3 

 0  0  3  5  2  5  6  Literacy: 6 
 Maths: 0 
 Social/Emotio 
 nal: 1 

 2 

 Number oÿ 
 children 
 Yr 4-6 

 1  1  1  3  1  8  21  Literacy: 19 
 Maths: 2 
 Social/Emotio 
 nal: 2 

 2 

 Number oÿ 
 children 
 Yr 7-8 

 1  1  0  0  0  7  21  Literacy: 16 
 Maths: 5 
 Social/Emotio 
 nal: 1 

 0 



 End Of Year Review 2025 

 ●  Termly review and allocation of school wide learning support needs: DP’s discuss At Risk students in weekly Team Meetings 
 and recorded on a shared Google Doc. Any updates or developments are kept track of on this document. Concerns that require 
 further action outside of classroom or team support are discussed at fortnightly LSC/DP meetings to discuss the steps taken, 
 and next steps. This serves to determine where individual needs are in the school, and Learning Assistants and targeted 
 programmes are allocated in this way. Students with ministry funding allocated to them have priority Learning Assistant 
 support, with students who do not receive funding being considered on a case-by-case basis. 

 ●  This referral process, student data, and target areas of need indicated on the Learning Support Register inform the allocation of 
 resources to Learning Support. 

 ●  We are focusing on investing in our Learning Assistants by growing and developing their roles as professionals, by introducing 
 a Professional Growth Cycle, supporting teacher/Learning Assistant collaboration, and seeking out suitable Professional 
 Development. 

 ●  We have 39 students who are currently, or who have been within this year, supported in some form by funding/support from 
 external agencies, and 42 students across the school supported by school funding with a Learning Assistant in various ways. 

 Current funding and allocations is as follows: 

 Term 3/Term 4 EXTERNAL supports and funding 

 ○  LLI (Language Learning Intervention), RTLB (Resource Teacher of Learning and Behaviour), ICS (In-Class Support), 
 ORS (Ongoing Resource Fund), Tier 2 BSLA, Mana Ake, Big Brother/Big Sister, Assistive Technology, Occupational 
 Therapist, One Day School, ESOL 

 SCHOOL FUNDING 

 ○  The Learning Support referral process; student data, themes and trends revealed by schoolwide data; and target areas of 
 need indicated on the Learning Support Register inform the allocation of resources to Learning Support. This results in 



 consistent, timely review and allocation of Learning Support Resources allowing us to address areas of need as they 
 become apparent within the year. 

 ■  Structured Literacy Target Groups  focusing on consolidation and review of phonological and phonemic 
 awareness, aimed at Year 2, 3 and 4 

 ■  Numeracy Target Groups  focusing on developing number sense aimed at Year 6, 7, & 8. 
 ■  MILO Club  : A Tuaka Teina initiative targeting social connection and emotional support: 
 ■  Reading/Writing Targeted Support:  focusing on phonics as part of a reading and writing programme, aimed at 

 Year  4, 5, 6, 7, 8 

 A Focus On 

 ●  Rapid, CoPS and LASS-  screenings on referred students to inform and support practice. Improved practice of sharing ideas 
 and supports with teachers and families. 

 ●  Collaborating with  Mana Ake  to support low to moderate  social/emotional needs. 
 ●  Increasing support for students who are underperforming in  Maths  , with a focus on developing Number Sense,  even in older 

 years. 
 ●  Developing and implementing a  Learning Assistant PGC  and  improved teacher/LA collaboration 
 ●  Consistent documentation of observations and progress for target groups and individuals. 
 ●  Ways to improve and develop  Classroom Culture, Inclusion,  and Belonging. 
 ●  Student Voice and Ownership 
 ●  Student-focused and managed IEP’s for the intermediate students. 
 ●  Read&Write toolbar  to support Middle to Senior students.  Assistive tech applications. 
 ●  ORS application, funding and organisation. 
 ●  Researching strategies to respond to, and minimise explosive heightened behaviours for Neurodiverse children or children 

 with trauma, and working towards a whole-school understanding and approach. 
 ●  Deepening understanding, developing and training in RTLB practices that we use in our school. 

 Next steps 



 ●  Improved and developed implementation of the Learning Assistant Professional Growth Cycle documentation in 2026. 
 ●  More consistent Learning Assistant Meetings. 
 ●  Working through the different intervention/support programmes that we run with Learning Assistants at the start of the year. 

 Refreshing skills for some and new skills for others. 
 ●  Transition of new students to Kaharoa, and transition of vulnerable students to new classrooms and teachers. 
 ●  Sharing of IEP’s and students learning support profiles with new teachers. 
 ●  Liaise with past schools for children coming in on the register or with indicated Learning Support Needs. Children coming in 

 with indicated needs to be passed on to Learning Support from the beginning. 
 ●  A focus on Gifted and Talented resources and strategies. 
 ●  A focus on Maths resources and strategies for intervention. 
 ●  Read&Write training for Learning Assistants to be a team that supports students and teachers in accessing the toolbar. 
 ●  Implementation and trial of oral language groups in Junior primary. 
 ●  Looking into how to streamline IEP’s and make them more user-friendly 
 ●  ORS programmes, daily schedule 
 ●  Assistive Technology Applications 
 ●  New ORS application 
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 Action Plan -Positive Inclusion Curriculum 2025 

 School Vision 

 Our aim by the end of Year 8, with a focus on equity and excellence, is to develop can do kids who demonstrate the cornerstone values and self-manage 
 as they give their best always to achieve highly, as confident and friendly communicator and effective thinkers. 

 Strategic Objective 

 C4 - Positive Inclusion 

 All learners experience a positive and inclusive 
 learning-focussed culture. This is experienced 
 through the school learning dispositions and 
 values in action. Students catch a spark and 
 imagine what the world could be with their 
 contribution. 

 Links to National Education Learning 
 Priorities 

 Objective 1, Priority 1 

 Annual Plan 
 Enhance: Belonging, Inclusion, Wellbeing 
 Nicky 

 Overview 
 Source an alternative well-being survey to the 
 NZCEA one and implement this survey in March 
 and November. 

 Consult with the school community. 

 Support the continued development of a 
 well-being-focused curriculum. 

 Specific initiatives for 2025 are to be determined 
 after the survey results are collated. 

 Actions  Areas of Development 
 learning, leading, 

 empowering 

 Responsibility/Time  Resourcing  Outcomes 

 Source an appropriate 
 well-being survey. 

 Survey community 

 End of Feb 2025  Nicky in consultation with SLT  Deferred to Term 3 start. 



 2 

 Collate results and identify 
 trends/next steps. 

 March and November  Nicky in consultation with SLT  Deferred to Term 3 start. 

 Next steps identified from 
 survey results are: 

 Deferred to Term 3 start. 

 Mid Year Review 2025 

 ●  ERO’s findings were positive and noted that:  The school successfully promotes learners’ engagement, wellbeing and inclusion  .  They also noted a strength 
 in:  Learners are confident and have a strong sense of belonging and pride in their school. 

 ●  The D.P’s collected student voice from across the school in Term 1 around areas of learning and wellbeing. The trends were shared with teaching staff to 
 analyse as a collective team. 

 ●  An explicit focus on the 4 new school values in teaching and learning, supported by Ryan who developed a comprehensive plan for teachers to deliver to 
 their learners. 

 Where to next: 
 ●  Ryan will collect ‘student voice’ around learning and wellbeing from our Maori students. 
 ●  Teachers are planning for a Health focus for Term 3 that will include integrated learning within the areas of Digital Safety, healthy eating & nutrition, 

 emergency preparedness and a focus on the Whare Tapa Wha model. Nicky will support resourcing where needed. 
 ●  Term 3 start: Source an appropriate well-being survey and survey community. Collate results and identify trends and next initiatives for the whole school. 



 3 

 ●  End Year Review 2025 
 Actions completed to end of November 2025: 

 ●  Life Education informed the school in September that they are not able to run their service in Term 1 or 2, 2026, possibly they can return in 2027. 
 ●  The Wellbeing At School Survey was completed by staff with an adapted survey also competed for all students in Years 4 to 8. The results of both of 

 these surveys are completed and have been shared to SLT late 2025. 
 ●  Overall, the survey highlights a strong, caring, and collaborative school culture where relationships are positive and students feel supported. Staff and 

 students show respect for diverse cultures, and fair, safe practices are embedded across the school. Teaching is viewed as caring and effective, with 
 professional learning contributing to consistent, supportive classroom environments. Students demonstrate prosocial behaviours, use helpful social and 
 resilience strategies, and feel their leadership is valued. Home–school partnerships are positive, and while some unhelpful behaviours exist, the school’s 
 systems and culture help manage these well and promote a safe, inclusive environment for everyone. 

 ●  The survey suggests a few areas worth looking at more closely to see whether further support or action is needed. Some students are experiencing 
 bullying, teasing, or unkind behaviour. Pondering - how do we continue to grow positive social interaction skills? There are opportunities for student 
 leadership in promoting positive, healthy behaviours. Home–school partnerships could be enhanced, particularly around supporting whānau to help 
 children build social and relational skills. There are also signals that some students need encouragement to share their cultural identity. While many 
 prosocial behaviours are present, we need to continue to teach and promote positive behaviour through respect, including others, standing up for peers, 
 and use of positive social strategies across the school. 



 4 



 5 

 Where to next: 
 ●  Share the Wellbeing Survey results with the BOT at the end of 2025 and with staff at the start of 2026 to identify any emerging areas to strengthen or 

 sustain in our school practices. Any new initiatives arising from the survey can then be considered by teaching staff and, if needed, implemented in 2026. 
 ●  Continue to support teachers with resourcing and collaboration for teaching health units in 2026. 
 ●  Ensure out of school providers are booked in for 2026 to support the units of Keeping Ourselves Safe, Puberty and Fire Safety Education. 



 C5 - Identity and Culture 
 ●  Enhance school wide Te Reo Programme. Māori success as Māori. 
 ●  Continue to use and enhance resources developed, monitor teachers are 

 developing their confidence with resources and delivery of Te Reo / Te Ao Maori 
 ●  Continue to develop this through PLD & supporting staff 

 2025 Mid-year summary: 

 Throughout 2025, we have continued to strengthen our focus on Te Reo Māori and Te Ao 
 Māori across the kura. Early in the year, it became clear that our current Te Reo Māori 
 programme (  Wai Ako  ) needs to be reviewed to ensure it remains meaningful, consistent, 
 and effective in supporting both staff and student growth in this space.To support this, 
 Nicky has been providing staff with weekly Te Reo phrases to embed into everyday 
 practice, helping to grow teacher confidence and normalise the use of Te Reo in the 
 classroom. Isiah has facilitated professional learning on pepeha and continues to lead 
 weekly Kapa Haka sessions for the junior team, contributing to both language 
 development and cultural identity for our ākonga. As part of our next steps, we are 
 working to strengthen the visibility and understanding of Te Ao Māori within regular 
 school practices. This includes making tikanga-based practices such as karakia, mihi 
 whakatau, the school haka, and patere more prominent during Monday student 
 check-ins. A key focus is supporting staff and students to understand the  why  behind 
 these practices through a Te Ao Māori lens. Ongoing goals for the second half of the year 
 include introducing new waiata and new haka, continuing to embed Te Reo Māori into 
 everyday routines, and providing further professional learning to develop staff confidence 
 with both the language and tikanga. This work aims to support Māori success as Māori 
 while continuing to build an authentic bicultural school culture. 

 ●  Enhance our day-to-day cultural practices: Karakia, kapa haka, Mihi Whakatau, 
 Haka, Waiata, Patere. 

 2025 Mid-year summary: 

 Karakia, kapa haka, mihi whakatau, waiata, haka, and patere continue to be a focus as 
 we strengthen our day-to-day cultural practices. Kapa Haka is run weekly for our juniors 
 and mihi whakatau are consistently used to welcome new whānau and visitors. Karakia, 
 waiata, and our haka are becoming more of a focus at Monday check-ins but are still 
 developing. We are revisiting the school haka and patere to improve confidence, delivery, 
 and understanding. Our next steps are to continue building consistency and deepen 
 understanding of tikanga and the  why  behind these practices. The Matariki Evening 
 involved many students from across the school who confidently and proudly shared 
 haka, waiata and passages spoken in English and Te Reo, to their whanau. 



 C5 - Identity and Culture 
 ●  Enhance school wide Te Reo Programme. Māori success as Māori. 
 ●  Continue to use and enhance resources developed, monitor teachers are 

 developing their confidence with resources and delivery of Te Reo / Te Ao Maori 
 ●  Continue to develop this through PLD & supporting staff 
 ●  Enhance our day-to-day cultural practices: Karakia, kapa haka, Mihi Whakatau, 

 Haka, Waiata, Patere. 

 2025 End of year summary: 

 In 2025, we made a significant and intentional effort to increase engagement with Te Ao 
 Māori across the kura. Our Year 0–6 ākonga participated consistently in weekly Kapa 
 Haka sessions and developed a strong foundation, not only in confidently performing 
 new haka and waiata but also in understanding the kaupapa and the ‘why’ behind these 
 practices. Throughout the year, our tikanga practices have also strengthened, becoming 
 a more natural part of daily school life. Karakia, waiata, patere and our school haka were 
 increasingly visible during assemblies, morning check-ins, and class routines, helping 
 build confidence and shared cultural understanding across the kura. 

 To support this growth, our school haka, waiata, and patere resources were updated and 
 made more accessible for both ākonga and kaiako. All waiata and haka are now linked in 
 one central location, enabling consistent, school-wide practice and a deeper 
 understanding of the kaupapa behind these items. In 2025 we held many mihi 
 whakatau, where ākonga were able to put into practice the mahi they have developed 
 through Kapa Haka practice. 

 Staff PLD also supported this progress. Throughout 2025, Nicky regularly shared kupu 
 and useful phrases for kaiako to incorporate into daily teaching, helping embed Te Reo 
 Māori in classroom practice. Some targeted PLD was delivered across the year, and staff 
 engaged well with opportunities to strengthen their understanding of pepeha, tikanga, 
 and language use. Looking ahead to 2026, there is an opportunity to build on this 
 foundation by including more structured PLD and creating space in hui or check-ins for 
 kaiako to share what Te Reo Māori looks like in their classrooms, ensuring alignment with 
 our Te Ao Māori plan. While next steps will guide our future development, 2025 has been 
 a year of meaningful progress, strengthening cultural practices, uplifting staff 
 confidence, and building a solid foundation of Te Ao Māori engagement for all ākonga 
 across the school. 



 Kaharoa School within the Kahui Ako: ‘Te Maru o Ngongotaha’  Tīpuna Project:  Isiah Hamlin 2025 

 Vision as stated in the Kaharoa Strategic Plan: C5 Identity and Culture 
 All learners will develop an understanding and respect for Aotearoa  New Zealand’s diverse cultural heritage. Te reo Māori and te aō Māori 
 will be integrated into the everyday life of the school. 

 Aligns with  NELP Objective 3, priority 5 
 QUALITY TEACHING AND LEADERSHIP 

 -  Quality teaching and leadership make the difference for learners and their whānau 
 -  Meaningfully incorporate te reo Māori and tikanga Māori into the everyday life of the place of learning 

 Annual Plan  Overview 

 Tīpuna Project 

 Goal One:  Enhance relationship with local iwi to further  develop understanding of important Tīpuna and pūrākau across the kura. 
 Goal Two:  Enhance school culture through the development  of Tīpuna pūrākau posts. 

 Actions  Areas of 
 development 

 learning, leading, 
 empowering 

 Responsibility/time  Activities  Resourcing  Outcomes 

 Connect with local 
 iwi/kaumatua 

 Ensure that the 
 selected local Māori 
 stories and Tīpuna 
 Pūrākau represent 
 our rohe 
 appropriately. 

 Isiah/Ryan 

 Mid Term 1 

 Contact and meet 
 with iwi 

Local Māori Stor…

 Local iwi/kaumatua 
 contact (Ryan) 

 11/02 - Contacted iwi 
 (Te Rangikaheke) to 
 organise a specific 
 time to meet and go 
 over specifics for Te 
 Ao Māori plan and 
 Tīpuna project. 



 Working alongside 
 local iwi. 

 Take on feedback 
 and adjust selected 
 stories based on this. 

 Ensure the most 
 significant 
 Tīpuna/Pūrākau are 
 identified and valued. 

 13/02 - Sent a follow 
 up text as no 
 response to email. 
 Will update when 
 there is a response. 

 14/02 - Have 
 received response 
 and awaiting a follow 
 up message from 
 ‘Karl Leonard’ to 
 meet and discuss 
 project and Te Ao 
 Māori Plan. 

 26/02 - Meeting with 
 Te Rangikaheke 
 organised for Mon 
 03/03 (W6) 

 03/03 - Met with Te 
 Rangikahake and 
 discussed local 
 stories - Will contact 
 again in a few days 
 to follow up with him 
 (Get contact from 
 Ryan) 

 Design/Draw out 
 what it will look like 
 physically 

 Ensure I have a final 
 idea around what the 
 storyboards are 
 going to look like and 
 how the display will 
 look in school. 

 Isiah - Mid Term 1  Draw/draft design 
 for the story boards. 

 Check-in with Ryan 
 to confirm the 
 design. 

 Drafted the initial 
 design. Based it off 
 of the Ngā Ara 
 Tīpuna project where 
 they had something 
 similar. 



 Ensure the design 
 process is followed so 
 developers of the 
 storyboards have a 
 good plan to go off. 

 Bring student 
 awareness to these 
 local stories 

 Promote and develop 
 student 
 understanding and 
 awareness of 
 significant local 
 pūrākau 

 Isiah - Mid Term 1  Promote at 
 assembly/check-ins 
 with staff 

Local Māori Stor…  Shared local stories 
 with classroom 
 teachers to begin art 
 competition with 
 their students W8 
 Term 1 

 Students develop 
 drawings/images to 
 accompany the 
 different pūrākau 

 Enhance student 
 ownership and 
 agency through 
 involvement in the 
 Tīpunā Project 
 process. Developing 
 a connection and 
 sense of 
 kaitiakitanga. 

 Ensure kaiako have 
 adequate time to 
 work through this 
 task with students. 

 Isiah - End of Term 1  Art competition 
 across the school of 
 Tīpuna 

 Assign each class a 
 different story 

Local Māori Stor…

 Student 
 drawings/images 

 W8 Term 1 - students 
 have begun 
 designing artwork to 
 accompany stories - 
 aim for W10 finish 
 (Beatrix supporting 
 this process now as 
 student lead) 

 W11 Term 1 - 
 Collected all artwork 
 from teachers for 
 Tīpuna project 
 Next Steps: Contact 
 companies/people 
 for a quote. 

 Get quotes for 
 designing the 
 storyboards (digital 
 and artist) 

 Beginning of the final 
 design process for 
 the Tīpuna Project 
 storyboards/posts. 

 Isiah - End of Term 1 

 (Work with  Vance  to 
 ensure the 

 Double-check budget 
 with Lynden. 

 Connect with 

 Storyboard/post 
 creator contact 
 (Ryan) 

 10/04 called Speedy 
 signs to enquire 
 further about quote 
 for signage. 



 Have a plan around 
 which stories are 
 going to be placed 
 where along the trail. 

 space/plan for 
 placement of the 
 storyboards/posts is 
 confirmed) 

 different 
 artists/Digital 
 designers to get 
 quotes. 

 Organised a meeting 
 on Mon 14/04 to 
 show them idea of 
 project at school. 

 14/04 - Met Patrick 
 from Speedy Signs at 
 school with Vance 
 (Supporting with 
 installation of 
 signage)  Notes to 
 follow on from here 

 Confirm final designs 
 and creation of the 
 storyboards. 

 Ensure the design 
 process is initiated 
 and underway. 
 Working alongside 
 developers to have 
 storyboards ready to 
 go by mid term 2. 

 Isiah - Beginning 
 Term 2 

 Confirm with 
 developers of the 
 storyboards the 
 designs and initiate 
 the creation of them. 

 Get timeline for 
 completion from 
 developers. 

 Storyboard/post 
 creator contact 
 (Ryan) 

 Term 2 as of 07/05: 
 Contact with Patrick 
 continued to confirm 
 the quote and go 
 ahead given after 
 discussion around 
 funding. 

 -  Waiting on 
 next steps 
 from Speedy 
 Signs in 
 regards to 
 what they 
 need from us. 

 Work with the 
 developer of the 
 boards/posts and 
 begin placement in 
 our Kura. 

 The final part of the 
 design process, 
 placement confirmed 
 in Kura. Have these 
 areas sectioned off 
 whilst installation is 

 Isiah - Mid Term 2  As of W3 T2 Speedy 
 Signs are in 
 development phase 
 (design) for the 
 boards. They will 
 send final proofs to 



 happening  Isiah and Lynden 
 when they are ready 
 to go to print. 

 As of Mid term 3 we 
 have discussed 
 pausing the 
 development of these 
 until Term 3 to review 
 the stories and 
 artwork to ensure 
 they are in line with 
 proper Tīkanga and 
 Pono. New timeline is 
 to have development 
 back underway and 
 ready for August 
 2025. 

 Karakia to 
 acknowledge and 
 bless the Tīpuna and 
 their Pūrākau at our 
 Kura. 

 Ensure proper 
 Tīkanga is followed 
 post-installation of 
 the 
 storyboards/posts, 
 bringing 
 whole-school 
 understanding and 
 involvement of the 
 process up. 

 Isiah - End Term 2 



 Tīpuna Project 2025 – Mid-Year Progress Report 

 Background 

 The Tīpuna Project is a key initiative supporting Kaharoa School’s Strategic Goal C5:  Identity and Culture  .  To ensure all learners develop an 
 understanding and respect for Aotearoa New Zealand’s diverse cultural heritage. This project directly aligns with NELP Objective 3, Priority 5, 
 by embedding te reo Māori, tikanga Māori, and Te Ao Māori authentically into our kura. The project’s focus is to connect our school community 
 with local tīpuna and pūrākau (stories) through meaningful partnerships with iwi/Kaumatua and the creation of visual storyboards installed 
 across our kura. 

 Progress to Date 

 ●  Iwi/Kaumatua Engagement: 
 Initial engagement was successfully established with Te Rangikaheke, who provided valuable guidance on appropriate tīpuna and 
 pūrākau relevant to our rohe. Further efforts to strengthen iwi partnerships are ongoing to ensure the integrity of the narratives and 
 adherence to tikanga. 

 ●  Student Involvement: 
 A kura-wide art competition was held in Term 1. Students created artwork representing various tīpuna and pūrākau, fostering deeper 
 understanding and cultural connection within the school. 

 ●  Storyboard Design: 
 Draft designs for the storyboards were developed, drawing inspiration from heritage projects such as Ngā Ara Tīpuna. Speedy Signs has 
 been engaged to assist with the design, production, and installation. A site visit and design consultations have been completed. 

 ●  Pause for Cultural Integrity: 
 In Term 2, the project was deliberately paused to allow for further review of the stories and artwork. This step reflects a commitment to 
 ensuring that the narratives align with tikanga Māori before moving into final production. 

 Next Steps 

 ●  Continue consultation with iwi to review and refine the selected pūrākau and associated artwork. 



 ●  Finalise the storyboard designs based on feedback. 
 ●  Resume development and production with Speedy Signs in Term 3. 
 ●  Plan for installation of storyboards across the kura, aiming for completion by August 2025. 
 ●  Organise a karakia and blessing to acknowledge the tīpuna, their stories, and the significance of this project within our kura. 

 End of year summary 2025 

 The Tīpuna project vision has shifted slightly, focusing more on our story as a kura and the area around us. We have a clear vision of what these 
 will look like, tying in the artwork from ākonga relating to our local stories, our story as a kura and our links to our rohe. In 2026 we aim to 
 finalise the designs with Speedy Signs by February or ask for an extension until July. The main reason for the shift was the differing 
 perspectives of different groups on the stories we had chosen to include. 

 Photos of the draft boards are below. 







 November 2025-end of year summary 

 Science is a strong curriculum area taught in all our classes at Kaharoa School. 

 connec  Science Kits from House of Science. 

 These continue to be purchased for use in our kura this year.  Teachers select a kit around a 
 particular topic and have this kit in their room for 2 weeks each term, along with the consumables, 
 lesson plans and the materials required to teach the lessons. 

 For 2026 there are some major changes ahead for primary school science in Aotearoa New Zealand, 
 including a curriculum refresh and centrally funded resourcing of science kits for all Year 0-8 
 schools. House of Science has applied for this science kit contract, and the Ministry of Education 
 (MoE) have confirmed House of Science is on the shortlist. The MoE expects to make a decision and 
 notify the successful provider very soon. If this is the case the kits will still be available but will be 
 provided at no cost to our kura. 

 Scientist for A Day 

 We held our Scientist for A Day again this year during term 3.  All the students were involved and 
 they moved around stations to a scientist who shared aspects of science in their jobs. We had 
 scientists from our parent community as well as the wider community with contacts we have made 
 over the years.  Also this year we had our very own Principal, who ran a station. This will continue 
 biennially. 



 The Arts - summary 2025 
 All classes incorporated aspects of visual art in their regular teaching & learning. Some classes have 
 shared their art in team assemblies, school assemblies and through Seesaw and/or Facebook. Art in class 
 may be happening less because of the Government’s requirement for 10 hours literacy and 5 hours 
 numeracy. 
 Matariki art display - a very successful event. 
 Art depicting the values - children designed ‘logos’ (or pictures) to represent the 4 values (top designs 
 selected by staff to be incorporated into a final design for each value) 
 Pictures designed by students from each class to represent a different local Māori story 
 Ukulele lessons were on Tuesday lunchtimes - this started off with a very large group in term 2, which 
 dwindled as students were reluctant due to the lunchtime timing of the practices. 
 Thursday Rotations in Term 1 and 2 were discontinued due to operational limitations. 



 July 2024-mid year summary 

 Science is a strong curriculum area taught in all our classes at Kaharoa School. 

 Science Kits. 

 ●  These have been part oÿ our science learninĀ since 2016 and continue to enhance and 
 support our science teachinĀ. The teachers and children Āet a Āreat deal oÿ learninĀ 
 ÿrom these prepared kits that come to our school. We receive two kits per ÿortniĀht ÿor 
 two classes and teachers can order ÿrom a variety oÿ kits that tie in with the learninĀ in 
 the class. Vance very kindly returns the boxes and picks up the kit ÿor the ÿollowinĀ 
 week. The science skills and science lanĀuaĀe learninĀ is very evident in the children’s 
 ‘talk’. 

 ●  These are a wonderÿul resource and needs to be continued and included in the 
 budĀet.. 

 Science Teaching 

 ●  The Primary and Senior Schools planned ÿor and had a science ÿocus in terms 1 and 2 
 around Sustainability, Eco-Systems, Trees, Plants, and Pollination.  This is continuinĀ 
 into term 3 where we will plant a native tree stand. 

 ●  All classrooms have had the opportunity to visit and explore our Kokako Bush at the 
 end oÿ Kapukapu Rd. In term 2 with our visit to the bush, we have been ÿortunate to have 
 Carmel Richardson, Graeme YounĀ, and Sky Smale to work alonĀside our learners 
 sharinĀ their knowledĀe, expertise, and passion about the ÿorest and liÿe in the ÿorest. 

 ●  An area currently beinĀ investiĀated is applyinĀ ÿor ÿundinĀ to help with ÿurther trips to 
 the Kokako Bush and enlist the expertise oÿ Carmel, Graeme, and Sky. 

 Food Forest 

 ●  In term 1, a ÿood ÿorest was created with the help oÿ Byron Birss and Kai Rotorua with 
 ÿundinĀ. This is beinĀ maintained by the elective Āroup Lisa Fell runs on a Thursday 
 morninĀ elective with the help oÿ Claire Henderson, who is a Ārandparent in our school. 

 Worm Farm 

 ●  This is beinĀ restarted with the purchase oÿ some tiĀer worms. AlonĀ with this purchase 
 is the help oÿ the supplier to come alonĀ help set it up. 



 C6 - Sustain and Enhance Student Leadership 

 2025 Mid Year Summary 
 ●  Prefects have taken a strong leadership role, consistently leading school-wide assemblies, assisting with 

 duties, and managing designated areas across the school. Regular coaching conversations have supported 
 their growth and appear to be positively influencing their confidence and effectiveness. They are clearly seen 
 as the role models of the school. 

 ●  House Leaders have organised a house afternoon a term this year.  They organised house chants and a 
 game of four corner cone wars for term one and in term two they had a tabloid event where they buddies up 
 and each lead a rotation. They have started running games one lunchtime a week that goes in the notices 
 and have been surprised by the amount of students that show up to join in.  The house leaders collect house 
 points weekly and share the winners in assemblies. 

 ●  Project Leaders have launched a range of student-led initiatives, including the breakfast club, school radio, 
 and ICT support. Preparation for the Year 8 legacy project—developing a wall ball court—is well underway. 
 Overall, there has been a noticeable lift in student mana through the project leader positions this year. 

 ●  Student Council - The Student Council has met twice a term, with representatives from each class coming 
 together to discuss ways to improve the school. They gathered ideas and feedback from their peers, focusing 
 on changes that would enhance the overall student experience. This feedback was collated and submitted to 
 the SLT for review. The process has supported the development of student voice and leadership, and council 
 members have shown increasing confidence in representing their peers. 

 Where to next: 
 ●  Prefects will lead orientation events and parent information evenings, continuing to represent the school with 

 mana and clarity. Ongoing coaching will continue, with a focus on deepening reflection, ownership, and role 
 refinement. 

 ●  House Leaders  plan to continue organising a house event, lunchtime games and to create a sense of house 
 pride.  They are hoping to start a reward for the winning house at the beginning of each term like an 
 extended play in the first week. 

 ●  Project Leaders will complete the legacy project in early term 3, before narrowing their focus to individual or 
 small group initiatives that align with their passions and contribute meaningfully to school life. 

 ●  Student Council - Student Council members plan to meet more regularly in the second half of the year to 
 ensure ongoing communication between students and leadership. They aim to introduce a simple suggestion 
 system in each class for students to share ideas. Their focus will be on strengthening connections across 
 year levels and ensuring all students feel heard and valued in shaping our school culture. 

 2025 End of Year Summary 
 ●  Prefects have continued to hold a highly visible and respected role, regularly running school-wide assemblies 

 and supporting teachers with duties. Their leadership carries clear mana and has become a visible standard 
 of role modelling for younger students. Highlights of the second part of this year included successful 
 involvement in orientation events and the parent information evening. In response to individual coaching 
 conversations where prefects shared a fear of public speaking, Term 3 saw a targeted focus on 
 communication skills—specifically vocal foundations and confident delivery (tone, rate of speech etc). 

 ●  Project leaders successfully completed the majority of the Year 8 legacy project: the installation and painting 
 of the wall ball court. This initiative provided a platform for emerging leaders who were not prefects or house 
 captains, offering them a meaningful avenue to contribute and lead. 

 ●  House captains had a very successful year.  They organised four whole school house afternoons that 
 involved tabloid games, whole school sports and house chants. They regularly met to discuss upcoming 
 events and house point collection.  The house captains also spoke at the Monday morning check-in's sharing 
 the housepoints from the week before and adding points to the abacus.  Towards the second half of the year 
 they led team assemblies.  House captains regularly led lunchtime games for all ages.  Winning houses for a 
 term were rewarded with iceblocks. 

 ●  The student council successfully met and discussed the student voice from across the kura. This was then 
 taken on board and shared with the kaiako across school. The student council met twice a term and used 
 these opportunities to share thoughts and ideas about what was happening in school and what the student 
 voice was saying about it. Overall there were lots of positives shared across the student voice and a few 



 ideas shared helped spark the initial stages of discussion for developments in the school such as looking at 
 more signage of our values in school. 

 Where to next: 
 ●  While many prefects have taken meaningful ownership of their designated areas of the school, there is 

 variation in follow-through. Some students could benefit from further coaching to make their roles more 
 impactful. 

 ●  Ongoing coaching for prefects has proven valuable and will continue as a strategy to develop leadership 
 capability with greater depth and reflection. 

 ●  Through our project leaders expanding the number of student-led clubs across the school to create more 
 organic leadership opportunities tailored to student interests. 

 ●  House captains would love to have the opportunities to lead more house events for the school and continue 
 looking for more opportunities to step and lead.  It would be great to see the house captains stepping up and 
 carrying out some of their duties without being constantly reminded.  This will take some coaching and 
 perhaps having lead house captains to support this. 

 ●  Student council members wanted to meet more frequently and feel a bit more present in the school. This 
 could be through different initiatives, such as clubs or events that students are saying they would like to see 
 happening. Also looking at ways to engage our younger ākonga to gather their voice also. 



 End of 2025 Board Report - ICT 

 What’s been done? 
 -  Administrative tasks are up to date (Google Admin Console - Organisational Units, Seesaw, 

 Maths Whizz). 
 -  Currently in the process of powerwashing and reorganising our school chromebooks (80) ready for 

 next year. 
 -  Liaise with Mark Smith regarding ICT 
 -  Seesaw Refresher course completed by Lisa in July 2025. 
 -  Powerwashed school devices ready for 2026 
 -  Sighted school iPads in classes and Google Sheet set up for 2026 
 -  New iPads purchased 

 What to do next year? 
 -  Administration tasks - setting up new students (Google, Seesaw, Maths-Whizz). 
 -  Liaise with teachers regarding Seesaw and Maths-Whizz. 
 -  Powerwashing new BYOD devices quickly so that students can use them in the classroom. 
 -  Continue to assist teachers with Seesaw use across the school - reminders to teachers before major 

 events about posts. 
 -  Investigate purchasing more iPads. 



 Enviro Board Report 

 What has been done? 
 -  Visit to Kai Rotorua Papa Kainga 
 -  Visit to Food Forest in Te Teko to see Byron’s forest 
 -  Garden maintenance with Vance and Claire 
 -  Trees for Survival liaison, seedlings planted and monitored 

 Moving forward: 
 It has been decided that next year, we will not continue with weekly gardening as it is not sustainable. It has 
 been a struggle to keep students motivated so it became an adult task. 
 Instead, we will look at doing an environmental activity such as growing potatoes, planting strawberries, etc, 
 throughout the year. This could be done in classes. 

 I will continue to work within the Trees for Survival programme. 



END 2025 
Whole School…



Whole School Data December 2025

Reading 2025

Below At

49% 51%

89 94

Writing 2025

Below At

50% 50%

88 92

Maths
2025

Below At

45% 54%

83 100

Summary:
● Reading has dropped 3% to 51% at expectations (8% drop year on year) Target cohorts in Year 4 (61% below shifted to 

59% below), and Year 7 (72% below shifted to 69% below). 53% of our Year 1 students are below expectations. 
● Writing continues at 50% at expectations. Target cohorts in Year 0/1 (50% not at expectations now 53%), Year 4 (65% 

below now 59% below), Year 7 (72% below,  now 76% below)
● Mathematics 4% difference at 58% at expectations (5% drop year on year). Target cohorts in Year 1 54% not at 

expectations now 47% below), Year 4 50% below now 59%) Year 8 (44% below).

We are in the midst of significant curriculum change. This is consuming significant time resources for teachers and 
producing significant challenges for formative assessment and therefore OTJ.

The curriculum expectations have increased. Teachers frame of reference has shifted and curriculum delivery is undergoing 
major change and therefore strain, leading to lower than anticipated results.



Reading 2025

Below At

49% 51%

89 94
2023 End 55% at or above
2024 Beg 52% at or above
2024 End 59% at or above
2025 Mid 54% at or above
2025 End 51% at or above



Writing 2024

Below At

50% 50%

88 92
2023 End 43% at or above
2024 Beg 44% at or above
2024 End 51% at or above
2025 Mid 50% at or above
2025 End 50% at or above



Maths
2024

Below At

45% 54%

76 100
2023 End 58% at or above
2024 Beg 50% at or above
2024 End 57% at or above
2025 Mid 58% at or above
2025 End 54% at or above



Primary Team: End of Year Data 2025
2024





Year 1 OTJ’s

Reading BEG 
2025

Reading END 
2025

Below At Belo
w

At/Abo
ve

0% 100% 56% 44%

Note: That not all students in this year 
group have completed a full year at 
school.



Year 2 OTJ’s

Reading BEG 
2025

Reading END 
2025

Below At Belo
w

At/Abo
ve

25% 75% 33% 67%



Year 3 OTJ’s

Reading BEG 
2025

Reading END 
2025

Below At Belo
w

At/Abo
ve

25% 75% 58% 42%



Year 4 OTJ’s

Reading BEG 
2025

Reading END 
2025

Below At Belo
w

At/Abo
ve

57% 43% 57% 43%



Achievement level at 20 weeks

Needs support 4

Progressing towards 1

Proficient (curriculum 
expectations)

1

Exceeding 3

Achievement level at 40 weeks

Needs support 3

Progressing towards

Proficient (curriculum 
expectations)

2

Exceeding

MOE PHONICS CHECK - 2025 year 0 & 1’s Testing conducted 
December 2025

The MOE phonic checks are 
not compulsory until 2026, 
though we decided to do them 
so the teachers knew how 
they worked and what data it 
gave us. 

It is definitely a good indicator 
for those students needing 
support. 

From these results we will be 
able to better target our year 
1/2 students for literacy 
support in 2026.



DIBELS



Dibels 
Composite 

Year 1
At BEG year, 30% of students 
within expectations. At EOY, 
65% of students within 
expectations.

Year 2
At BEG year, 75% of students 
within expectations. At EOY, 
82% of students within 
expectations.

Year 3
At BEG year, 30% of students 
within expectations. At EOY, 
46% of students within 
expectations.

Year 4
At BEG year, 55% of students 
within expectations. At EOY, 
55% of students within 
expectations.



Dibels ORF Correct
Benchmark for year 2 is 39 words per 
minutes

Benchmark for year 3 is 94 words per minute

Benchmark for year 4 is 114 words per 
minute

Year 2
At BEG year, 81% of students 
within expectations. At EOY, 
81% of students within 
expectations.

Year 3
At BEG year, 23% of students 
within expectations. At EOY, 
39% of students within 
expectations.

Year 4
At BEG year, 55% of students 
within expectations. At EOY, 
55% of students within 
expectations.



SHIFTS IN ORF CORRECT - Reading Rate

Average shifts (EOY year) in cohorts 2025
Year 2 - 42 words per minute
Year 3 -  37 words per minute
Year 4 - 41 words per minute

● A great increase in the average words read in a 
minute across the three year groups. 

● Big shift in regular progress monitoring has 
had an impact on teaching.



SHIFTS IN WRF - ‘word reading 
fluency’

Average shifts (EOY year) in cohorts 
2025
Year 1: 10 words per minute

Year 2: 25 words per minute

Year 3: 14 words per minute

Year 4: 14 words per minute



Dibels ORF 
Accuracy

Year 2
At BEG year, 72% of students 
within expectations. At EOY, 
81% of students within 
expectations.

Year 3
At BEG year, 23% of students 
within expectations. At EOY, 
62% of students within 
expectations.

Year 4
At BEG year, 45% of students 
within expectations. At EOY, 
68% of students within 
expectations.



Dibels WRF - Word Reading 
Fluency

Year 1
At BEG year, 30% of students 
within expectations. At EOY, 
35% of students within 
expectations.

Year 2
At BEG year, 81% of students 
within expectations. At EOY, 
81% of students within 
expectations.

Year 3
At BEG year, 30% of students 
within expectations. At EOY, 
38% of students within 
expectations.

Year 4
At BEG year, 55% of students 
within expectations. At EOY, 
55% of students within 
expectations.





Year 1 OTJ’s

Writing BEG 
2025

Writing END 
2025

Below At Belo
w

At/Abo
ve

0% 100% 50% 50%

Note: That not all students in this year 
group have completed a full year at 
school.



Year 2 OTJ’s

Writing BEG 
2025

Writing END 
2025

Below At Belo
w

At/Abo
ve

25% 75% 17% 83%



Year 3 OTJ’s

Writing BEG 
2025

Writing END 
2025

Below At Belo
w

At/Abo
ve

50% 50% 67% 33%



Year 4 OTJ’s

Writing BEG 
2025

Writing END 
2025

Below At Belo
w

At/Abo
ve

62% 38% 57% 43%





Year 1 OTJ’s

Math BEG 
2025

Math END 
2025

Belo
w

At Belo
w

At/Abo
ve

0% 100% 50% 50%

Note: That not all students in this year 
group have completed a full year at 
school.



Year 2 OTJ’s

Math BEG 
2025

Math END 
2025

Belo
w

At Belo
w

At/Abo
ve

25% 75% 25% 75%



Year 3 OTJ’s

Math BEG 
2025

Maths END 
2025

Belo
w

At Belo
w

At/Abo
ve

25% 75% 50% 50%



Year 4 OTJ’s

Math BEG 2025 Maths END 2025

Below At Belo
w

At/Abo
ve

62% 38% 57% 43%



School wide 
Mathematics

As we embark on a new journey with Mathematics in 2026, 
we wanted to be able to see shifts over the next 12 months 
to determine what impact Maths No Problem in having on 

our data & the enjoyment of maths from the students & 
staff.

To ascertain this we had all year 3-8 students complete a 
PAT maths test this term, as we as a survey about 

mathematics at Kaharoa school.



YEAR 3 - 8 TERM 4 MATHS PAT RESULTS



Maths survey term 4 2025

These are two 
of the 5 
questions we 
asked.



Team Tōtara 
End of Year Data

2025



Effect Sizes Beginning 2025 - End of Year 2025

0.4 = 1 year 
progress

Asttle Assessment:
● Reading = 0.87
● Writing = 0.78 
● Maths = 1.03





Team Dibels Data Effect Sizes Beginning 2025 - End of Year 2025

Reading

Red Yellow Green Blue

Beg 2025 30 18 22 14

EOY 2025 27 26 19 30

Words per minute increase: 32

Expected increase: 24



Team Reading Data Beginning 2025 - End of Year 2025

Reading

Below At

Beg 2025 58.5% 41.5%

EOY 2025 52.5% 47.5%



Year Levels Reading Data End of Year 2025

Reading

Bel At

Year 
5

45% 55%

Year 
6

58% 62%

Year 
7

70% 30%

Year 
8

44% 56%



Gender Reading Data End of Year 2025

Reading

Below At

Female 53% 47%

Male 49% 51%



Summary
● Reading achievement has shown slight growth across the year, with 

a 6% increase in the number of students achieving At or Above 
expectations.

● Effect size for reading tests = 0.87, indicating more than double the 
expected progress over a year.

● DIBELS results show notable progress, particularly at the upper end, 
with a significant shift into the Blue zone.

● Year 7 remains a key focus for targeted support.

● Boys are now slightly outperforming girls (51% vs 47% At).



Reading - Why?
● Increased achievement is linked to teachers balancing structured literacy with critical-thinking 

reading tasks.

● Partner reading and consistent DIBELS tracking help teachers monitor progress and adjust 
teaching where needed.

● Year 7 data requires caution due to a major cohort shift: 78% of new Year 7 students were below 
expectations, many significantly.

● Although measurable gains are being made at the sub-level, many students began the year well 
below expectations, and as a result, these improvements have not yet translated into shifts in 
overall achievement levels.

● When schools introduce a new teaching programme, research shows it’s normal to see a 
short-term slowdown in learning. This is called the implementation dip—a period where teachers 
and students are adjusting to new routines, skills, and ways of working. It usually lasts up to about 
three months. Our senior classes began using Structured Literacy programmes in Term 3, which 
means students and teachers are still in this early adjustment phase. During this time, progress can 
look a little flatter while everyone gets used to the new approach. The good news is that once the 
programme becomes familiar, learning typically picks up again and strengthens.



Next Steps
● Refine structured literacy practices for consistency and impact.

● Integrate more critical thinking into reading through topic.

● Continue progress monitoring ORF regularly, with a focus on 
yellow-zone learners.





Team Writing Data Beginning 2025 - End of Year 2025

Writing

Below At

Beg 2025 62% 38%

EOY 2025 56% 44%



Year Levels Writing Data End of Year 2025

Writing

Bel At

Year 
5

55% 45%

Year 
6

42% 58%

Year 
7

72% 18%

Year 
8

39% 61%



Gender Writing Data End of Year 2025

Writing

Below At

Female 54% 46%

Male 55% 45%



Year Levels Writing Data End of Year 2025

Writing

Bel At

Year 
5

55% 45%

Year 
6

42% 58%

Year 
7

72% 18%

Year 
8

39% 61%



Gender Writing Data End of Year 2025

Writing

Below At

Female 54% 46%

Male 55% 45%



Summary
● Writing has seen a 6% increase in students achieving At or Above 

expectations across the year.

● The effect size for writing samples is 0.78 (equivalent to two years 
progress), representing well above expected progress.

● Learners in Year 6 (58%) and Year 8 (61%) are leading the way, while 
Year 7 (18%) remains a key year level for focus.

● The gender gap has narrowed, with female and male students almost 
equal in achievement at 46% and 45% respectively.



Why?
● Over the past three years, our writing approach - particularly the use 

of model texts and helping circles - has proven effective. These 
provide clear examples of excellence for students to follow, and 
structured opportunities to discuss, practice, and refine their writing.

● Similarly with reading, we acknowledge the presence of an 
implementation dip. In our case, we’ve been balancing the focus 
between the writing process (planning, revising, editing), a big 
emphasis in structured literacy, and writing craft (language use, 
structure, ideas).

● Like reading, our new Year 7 students in 2025 arrived with 78% of 
students significantly below expectations. Many of these learners are 
making sub-level gains, but began so far below that these 
improvements aren’t yet visible in overall curriculum achievement 
levels.



Next Steps
● Balance structured literacy and model texts to support both writing 

process and craft.

● Use new assessment tool to monitor progress more regularly and guide 
discussion in team meetings.

● Place more of an emphasis on response-to-text and essay writing to 
boost critical thinking.





Team Maths Data Beginning 2025 - End of Year 2025

Maths

Below At

Beg 2025 57.5% 42.5%

EOY 2025 48.5% 51.5%



Year Levels Maths Data End of Year 2025

Maths

Bel At

Yea
r 
5

25% 70%

Yea
r 6

47% 53%

Yea
r 7

64% 36%

Yea
r 8

44% 56%



Gender Maths Data End of Year 2025

Maths

Below At

Female 58% 42%

Male 41% 59%



Summary
● Maths has seen slight growth, with a 9% increase in the number 

of students achieving At or Above expectations.

● With an effect size of 1.03, this represents outstanding progress 
in maths tests, well beyond the typical year’s gain (close to two 
and half years).

● Year 7 (36% achieving AT expectations) remains a focus area.

● Male learners (59%) are outperforming females (41%).



What has led to the change?
● Over the year, the team has built a stronger grasp of the refreshed New Zealand 

Curriculum, especially around progressions and planning. This has helped ensure 
a clearer sense of direction and consistency across classrooms.

● One key shift has been the use of the “blurring” concept (a strategy championed 
by Bruce), where teachers combine related learning objectives to accelerate 
progress.

● Times Tables Rock Stars has also supported progress by strengthening basic 
facts fluency. This has been especially important for older students, as much of 
the senior maths curriculum relies on quick and accurate multiplication 
knowledge. Without this foundation, many students find later concepts hard to 
access.

● As in reading and writing, the Year 7 cohort in 2025 brought a large number of 
new students, the majority of whom entered well below curriculum expectations 
(61%). While these students are making progress, many began so far behind that 
gains may not yet be reflected in overall achievement levels.



Next Steps
● Implement Maths No Problem to strengthen structured teaching and 

deepen understanding.

● Continue Times Tables Rock Stars to support fluency with basic facts.



 Principal end of 2025 Summary 

 We have had an overall successful year with our projects and implementation. Our action planning and twice 
 yearly reporting indicates our goals and targets are being met in reference to our strategic plan. Some timelines 
 for implementation have been extended, and the MOE have advised that the 2025 strategic plan will remain 
 operational into 2026. 

 My focus for 2025 was:  I will lead with vision, invest in our people, focus on student learning, and 
 refine systems so resources are used effectively. 

 LEAD with VISION 
 -  Be clear where we are aiming and why 
 -  Delegate and monitor 
 -  Guide action towards strategic plan (prune) 
 -  High expectations. Inspire and aspire 

 INVEST in PEOPLE 
 -  Regular coaching of senior staff 
 -  Check in and guide support staff 
 -  Be present and available for new staff 

 FOCUS on student LEARNING 
 -  Culture 
 -  Quality teaching and learning 
 -  Teachers measuring impact 

 REFINE systems so RESOURCES are used effectively 
 -  Use of AI 
 -  Monitoring overlap 
 -  Seeking our resources 
 -  Finance, property, staffing, policy 

 Our main PLD in 2025 was embedding BSLA structured literacy, continuing with Bruce Moody Maths consultant, 
 and implementing new national curriculum documents. We also continued to emphasise our signature practices 
 (based on the MOE common practice model). These practices are the conditions under which we believe 
 students will best be able to learn. 

 While overall our 2025 data has made progress, we still have significant numbers of students who are not 
 achieving curriculum expectations for their level. We will continue to strengthen our processes for monitoring 
 their progress and ensure our resources are aligned to supporting all students to achieve their highest potential. 



 KIWI SPORT STATEMENT 2025 

 All Ministry of Education Kiwisport funds were expended on: 
 - being part of the Sport Bay of Plenty calendar of events 
 - pool costs and maintenance, funding equipment 
 - teams and individuals competing in events coordinated by the school in a range 
 of  sports 
 - purchase of renewed sporting equipment for the PE shed, play hub, and team sports 



 Statement of Compliance with Employment Policy 2025 

 The Kaharoa School Board operates employment policies and procedures that 
 comply with the principles of being a good employer and meet the requirements of 
 section 597(1) of the Education and Training Act 2020, including provisions for 
 equal employment opportunities. 

 The Board monitors compliance with these policies through self-review review 
 within the triennial governance cycle. 
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Kaharoa School
Statement of Comprehensive Revenue and Expense
For the year ended 31 December 2025

2025 2025 2024

Notes Actual Budget 
(Unaudited) Actual

$ $ $
Revenue
Government Grants 2 2,322,759      1,997,691      2,078,234      
Locally Raised Funds 3 188,106         195,433         140,648         
Interest 18,234           16,500           25,324           

Total Revenue 2,529,099      2,209,624      2,244,206      

Expense
Locally Raised Funds 3 75,102           69,000           67,970           
Learning Resources 4 1,679,188      1,439,285      1,439,775      
Administration 5 206,837         165,873         155,221         
Interest 2,588             2,000             2,597             
Property 6 587,691         532,946         544,088         
Loss on Disposal of Property, Plant and Equipment 2,212             -                 1,357             

Total Expense 2,553,618      2,209,104      2,211,008      

Net Surplus / (Deficit) for the year (24,519)          520                33,198           

Other Comprehensive Revenue and Expense -                 -                 -                 

Total Comprehensive Revenue and Expense for the Year (24,519)          520                33,198           

The above Statement of Comprehensive Revenue and Expense should be read in conjunction with the accompanying 
notes which form part of these financial statements.
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Kaharoa School
Statement of Changes in Net Assets/Equity
For the year ended 31 December 2025

2025 2025 2024

Notes Actual Budget 
(Unaudited) Actual

$ $ $

Equity at 1 January 888,983         830,198         835,027         

Total comprehensive revenue and expense for the year (24,519)          520                33,198           
Contribution - Furniture and Equipment Grant 8,010             -                 20,758           

Equity at 31 December 872,474         830,718         888,983         

Accumulated comprehensive revenue and expense 872,474         830,718         888,983         

Equity at 31 December 872,474         830,718         888,983         

The above Statement of Changes in Net Assets/Equity should be read in conjunction with the accompanying notes 
which form part of these financial statements.
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Kaharoa School
Statement of Financial Position
As at 31 December 2025

2025 2025 2024

Notes Actual Budget 
(Unaudited) Actual

$ $ $
Current Assets
Cash and Cash Equivalents 7 115,930         59,860           296,303         
Accounts Receivable 8 134,915         104,000         145,436         
GST Receivable 10,539           (500)               (20,111)          
Prepayments 22,803           20,000           28,789           
Inventories 9 2,103             1,100             3,591             
Investments 10 250,471         312,000         242,984         
Funds Receivable for Capital Works Projects 16 6,038             -                 6,068             

542,799         496,460         703,060         
Current Liabilities
Accounts Payable 12 167,879         133,000         144,191         
Revenue Received in Advance 13 1,864             -                 63,700           
Provision for Cyclical Maintenance 14 -                 -                 12,370           
Finance Lease Liability 15 8,828             9,065             11,241           
Funds held for Capital Works Projects 16 -                 -                 109,861         
Funds held on behalf of School Cluster 17 30,377           -                 29,165           

208,948         142,065         370,528         

Working Capital Surplus/(Deficit) 333,851         354,395         332,532         

Non-current Assets
Investments 10 83,626           -                 60,064           
Property, Plant and Equipment 11 529,797         523,477         546,422         

613,423         523,477         606,486         

Non-current Liabilities
Provision for Cyclical Maintenance 14 53,315           41,389           35,205           
Finance Lease Liability 15 21,485           5,765             14,830           

74,800           47,154           50,035           

Net Assets 872,474         830,718         888,983         

Equity 872,474         830,718         888,983         

The above Statement of Financial Position should be read in conjunction with the accompanying notes which form part 
of these financial statements.
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Kaharoa School
Statement of Cash Flows
For the year ended 31 December 2025

2025 2025 2024

Note Actual Budget 
(Unaudited) Actual

$ $ $
Cash flows from Operating Activities
Government Grants 545,572         482,691         476,900         
Locally Raised Funds 155,323         163,828         165,053         
Goods and Services Tax (net) (30,650)          (19,611)          19,743           
Payments to Employees (312,545)        (317,628)        (318,043)        
Payments to Suppliers (319,101)        (290,225)        (220,274)        
Interest Paid (2,588)            (2,000)            (2,597)            
Interest Received 18,863           16,993           24,738           

Net cash from/(to) Operating Activities 54,874           34,048           145,520         

Cash flows from Investing Activities
Proceeds from Sale of Property Plant & Equipment (and Intangibles) (2,212)            -                 -                 
Purchase of Property Plant & Equipment (and Intangibles) (64,101)          (118,124)        (1,357)            
Purchase of Investments (31,049)          (69,016)          (44,702)          
Proceeds from Sale of Investments -                 60,064           (19,729)          

Net cash from/(to) Investing Activities (97,362)          (127,076)        (65,788)          

Cash flows from Financing Activities
Furniture and Equipment Grant (12,748)          (20,758)          -                 
Finance Lease Payments (16,518)          10,301           (10,625)          
Funds Administered on Behalf of Other Parties (108,619)        (132,958)        102,989         

Net cash from/(to) Financing Activities (137,885)        (143,415)        92,364           

Net increase/(decrease) in cash and cash equivalents (180,373)        (236,443)        172,096         

Cash and cash equivalents at the beginning of the year 7 296,303         296,303         124,207         

Cash and cash equivalents at the end of the year 7 115,930         59,860           296,303         

The Statement of Cash Flows records only those cash flows directly within the control of the School. This means centrally 
funded teachers' salaries, use of land and buildings grant and expense and other notional items have been excluded. 

The above Statement of Cash Flows should be read in conjunction with the accompanying notes which form part of 
these financial statements.
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Kaharoa School
Notes to the Financial Statements
For the year ended 31 December 2025

1. Statement of Accounting Policies

a) Reporting Entity

b) Basis of Preparation
Reporting Period

Basis of Preparation

Financial Reporting Standards Applied

PBE Accounting Standards Reduced Disclosure Regime

Measurement Base

Presentation Currency

Specific Accounting Policies

The Education and Training Act 2020 requires the School, as a Crown entity, to prepare financial statements with 
reference to generally accepted accounting practice. The financial statements have been prepared with reference to 
generally accepted accounting practice in New Zealand, applying Public Sector Public Benefit Entity (PBE) Standards 
Reduced Disclosure Regime as appropriate to public benefit entities that qualify for Tier 2 reporting. The School is 
considered a Public Benefit Entity as it meets the criteria specified as 'having a primary objective to provide goods and/or 
services for community or social benefit and where any equity has been provided with a view to supporting that primary 
objective rather than for financial return to equity holders'. 

These financial statements are presented in New Zealand dollars, rounded to the nearest dollar.

Kaharoa School (the School) is a Crown entity as specified in the Crown Entities Act 2004 and a School as described in 
the Education and Training Act 2020. The Board is of the view that the School is a public benefit entity for financial 
reporting purposes.

The financial statements have been prepared for the period 1 January 2025 to 31 December 2025 and in accordance 
with the requirements of the Education and Training Act 2020. 

The financial statements have been prepared on a going concern basis, and the accounting policies have been 
consistently applied throughout the period.

The School qualifies for Tier 2 as the School is not publicly accountable and is not considered large as it falls below the 
expense threshold of $33 million per year. All relevant reduced disclosure concessions have been taken.

The financial statements are prepared on the historical cost basis unless otherwise noted in a specific accounting policy.

The accounting policies used in the preparation of these financial statements are set out below.
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Kaharoa School
Notes to the Financial Statements
For the year ended 31 December 2025

Critical Accounting Estimates And Assumptions

Cyclical maintenance

Useful lives of property, plant and equipment

Critical Judgements in applying accounting policies
Management has exercised the following critical judgements in applying accounting policies:

Classification of leases

Recognition of grants

Estimates and underlying assumptions are reviewed on an ongoing basis. Revisions to accounting estimates are 
recognised in the period in which the estimate is revised and in any future periods affected.

The preparation of financial statements requires management to make judgements, estimates and assumptions that 
affect the application of accounting policies and the reported amounts of assets, liabilities, revenue and expenses. Actual 
results may differ from these estimates. 

The School recognises its obligation to maintain the Ministry’s buildings in a good state of repair as a provision for cyclical 
maintenance. This provision relates mainly to the painting of the School buildings. The estimate is based on the School’s 
best estimate of the cost of painting the School and when the School is required to be painted, based on an assessment 
of the School’s condition. During the year, the Board assesses the reasonableness of its painting maintenance plan on 
which the provision is based. Cyclical maintenance is disclosed at note 14.

Determining whether a lease is a finance lease or an operating lease requires judgement as to whether the lease 
transfers substantially all the risks and rewards of ownership to the School. A lease is classified as a finance lease if it 
transfers substantially all risks and rewards incidental to ownership of an underlying asset to the lessee. In contrast, an 
operating lease is a lease that does not transfer substantially all the risks and rewards incidental to ownership of an asset 
to the lessee.

Judgement is required on various aspects that include, but are not limited to, the fair value of the leased asset, the 
economic life of the leased asset, whether or not to include renewal options in the lease term, and determining an 
appropriate discount rate to calculate the present value of the minimum lease payments. Classification as a finance lease 
means the asset is recognised in the statement of financial position as property, plant, and equipment, whereas for an 
operating lease no such asset is recognised. Finance lease liability disclosures are contained in note 15. Future 
operating lease commitments are disclosed in note 22.

The School reviews the grants monies received at the end of each reporting period and whether any require a provision 
to carry forward amounts unspent. The School believes all grants received have been appropriately recognised as a 
liability if required. Government grants are disclosed at note 2.

The School reviews the estimated useful lives of property, plant and equipment at the end of each reporting date. The 
School believes that the estimated useful lives of the property, plant and equipment, as disclosed in the significant 
accounting policies, are appropriate to the nature of the property, plant and equipment at reporting date. Property, plant 
and equipment is disclosed at note 11.
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Kaharoa School
Notes to the Financial Statements
For the year ended 31 December 2025

c) Revenue Recognition

Government Grants

Other Grants where conditions exist

Donations, Gifts and Bequests

Interest Revenue

d) Operating Lease Payments
Payments made under operating leases are recognised in the Statement of Comprehensive Revenue and Expense on a 
straight line basis over the term of the lease.

Other grants are recorded as revenue when the School has the rights to the funding, unless there are unfulfilled 
conditions attached to the grant, in which case the amount relating to the unfulfilled conditions is recognised as a liability 
and released to revenue as the conditions are fulfilled. 

The property from which the School operates is owned by the Crown and managed by the Ministry of Education on 
behalf of the Crown. Grants for the use of land and buildings are not received in cash by the School as they equate to 
the deemed expense for using the land and buildings which are owned by the Crown. The School’s use of the land and 
buildings as occupant is based on a property occupancy document as gazetted by the Ministry. The expense is based on 
an assumed market rental yield on the value of land and buildings as used for rating purposes.

This is a non-cash revenue that is offset by a non-cash expense. The use of land and buildings grants and associated 
expenditure are recorded in the period the School uses the land and buildings.

Other Ministry Grants for directly funded programs are recorded as revenue when the School has the rights to the funding 
in the period they relate to. The grants are not received in cash by the School and are paid directly by the Ministry of 
Education.

Operational grants are recorded as revenue when the School has the rights to the funding, which is in the year that the 
funding is received. 

Teachers salaries grants are recorded as revenue when the School has the rights to the funding in the salary period they 
relate to. The grants are not received in cash by the School and are paid directly to teachers by the Ministry of Education.

Donations, gifts and bequests are recognised as an asset and revenue when the right to receive funding or the asset 
has been established unless there is an obligation to return funds if conditions are not met. If conditions are not met, 
funding is recognised as revenue in advance and recognised as revenue when conditions are satisfied.

The School receives funding from the Ministry of Education. The following are the main types of funding that the School 
receives:

Interest Revenue earned on cash and cash equivalents and investments is recorded as revenue in the period it is 
earned.
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Kaharoa School
Notes to the Financial Statements
For the year ended 31 December 2025

e) Finance Lease Payments 

f) Cash and Cash Equivalents

g) Accounts Receivable

h) Inventories

i) Investments

j) Property, Plant and Equipment
Land and buildings owned by the Crown are excluded from these financial statements. The Board’s use of the land and 
buildings as ‘occupant’ is based on a property occupancy document.

Improvements (funded by the Board) to buildings owned by the Crown or directly by the Board are recorded at cost, less 
accumulated depreciation and impairment losses.

Bank term deposits are initially measured at the amount invested. Interest is subsequently accrued and added to the 
investment balance. A loss allowance for expected credit losses is recognised if the estimated loss allowance is material.

Finance lease payments are apportioned between the finance charge and the reduction of the outstanding liability. The 
finance charge is allocated to each period during the lease term on an effective interest basis.

Cash and cash equivalents include cash on hand, bank balances, deposits held at call with banks, and other short term 
highly liquid investments with original maturities of 90 days or less, and bank overdrafts. The carrying amount of cash and 
cash equivalents represent fair value.

Short-term receivables are recorded at the amount due, less an allowance for expected credit losses (uncollectable 
debts). The School's receivables are largely made up of funding from the Ministry of Education. Therefore the level of 
uncollectable debts is not considered to be material. However, short-term receivables are written off when there is no 
reasonable expectation of recovery.

Inventories are consumable items held for sale and are comprised of stationery items. They are stated at the lower of cost 
and net realisable value. Cost is determined on a first in, first out basis. Net realisable value is the estimated selling price 
in the ordinary course of activities less the estimated costs necessary to make the sale. Any write down from cost to net 
realisable value is recorded as an expense in the Statement of Comprehensive Revenue and Expense in the period of 
the write down. 

Gains and losses on disposals (i.e. sold or given away) are determined by comparing the proceeds received with the 
carrying amounts (i.e. the book value). The gain or loss arising from the disposal of an item of property, plant and 
equipment is recognised in the Statement of Comprehensive Revenue and Expense.

Property, plant and equipment are recorded at cost or, in the case of donated assets, fair value at the date of receipt, 
less accumulated depreciation and impairment losses. Cost or fair value, as the case may be, includes those costs that 
relate directly to bringing the asset to the location where it will be used and making sure it is in the appropriate condition 
for its intended use.
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Kaharoa School
Notes to the Financial Statements
For the year ended 31 December 2025

Finance Leases

Depreciation 

The estimated useful lives of the assets are:
 Building Improvements 40 years
 Furniture and Equipment 5 - 15 years
 Information and Communication Technology 4 - 5 years
 Leased Assets held under a Finance Lease Term of Lease
 Library Resources 12.5% Diminishing value

k) Impairment of property, plant, and equipment

Property, plant and equipment except for library resources are depreciated over their estimated useful lives on a straight 
line basis. Library resources are depreciated on a diminishing value basis. Depreciation of all assets is reported in the 
Statement of Comprehensive Revenue and Expense.

A finance lease transfers to the lessee substantially all the risks and rewards incidental to ownership of an asset, whether 
or not title is eventually transferred. At the start of the lease term, finance leases are recognised as assets and liabilities 
in the statement of financial position at the lower of the fair value of the leased asset or the present value of the minimum 
lease payments. The finance charge is charged to the surplus or deficit over the lease period so as to produce a 
constant periodic rate of interest on the remaining balance of the liability. The amount recognised as an asset is 
depreciated over its useful life. If there is no reasonable certainty whether the School will obtain ownership at the end of 
the lease term, the asset is fully depreciated over the shorter of the lease term and its useful life.

In determining fair value less costs to sell, the School engages an independent valuer to assess market value based on 
the best available information. 

If an asset’s carrying amount exceeds its recoverable service amount, the asset is regarded as impaired and the carrying 
amount is written down to the recoverable amount. The total impairment loss is recognised in surplus or deficit.

The reversal of an impairment loss is recognised in surplus or deficit. A previously recognised impairment loss is reversed 
only if there has been a change in the assumptions used to determine the asset’s recoverable service amount since the 
last impairment loss was recognised.

Value in use is determined using an approach based on either a depreciated replacement cost approach, restoration 
cost approach, or a service units approach. The most appropriate approach used to measure value in use depends on 
the nature of the impairment and availability of information.

The School does not hold any cash generating assets. Assets are considered cash generating where their primary 
objective is to generate a commercial return. 

Non cash generating assets
Property, plant, and equipment and intangible assets held at cost that have a finite useful life are reviewed for impairment 
whenever events or changes in circumstances indicate that the carrying amount may not be recoverable. If such 
indication exists, the School estimates the asset's recoverable service amount. An impairment loss is recognised for the 
amount by which the asset’s carrying amount exceeds its recoverable service amount. The recoverable service amount is 
the higher of an asset’s fair value less costs to sell and value in use.
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Kaharoa School
Notes to the Financial Statements
For the year ended 31 December 2025

l) Accounts Payable

m) Employee Entitlements
Short-term employee entitlements

Long-term employee entitlements

n) Revenue Received in Advance

o) Funds Held for Capital Works

Revenue received in advance relates to grants received where there are unfulfilled obligations for the School to provide 
services in the future. The fees or grants are recorded as revenue as the obligations are fulfilled and the fees or grants 
are earned. 

Employee entitlements that are expected to be settled within 12 months after the end of the reporting period in which the 
employees provide the related service are measured based on accrued entitlements at current rates of pay. These 
include salaries and wages accrued up to balance date and annual leave earned, by non teaching staff, but not yet 
taken at balance date.

The School directly receives funding from the Ministry of Education for capital works projects that are included in the 
School five year capital works agreement. These funds are held on behalf and for a specified purpose. As such, these 
transactions are not recorded in the Statement of Comprehensive Revenue and Expense. 

The School holds sufficient funds to enable the funds to be used for their intended purpose at any time.

Employee benefits that are not expected to be settled wholly before 12 months after the end of the reporting period in 
which the employee provides the related service, such as retirement and long service leave, have been calculated on an 
actuarial basis.

The calculations are based on the likely future entitlements accruing to employees, based on years of service, years to 
entitlement, the likelihood that employees will reach the point of entitlement, and contractual entitlement information, and 
the present value of the estimated future cash flows. Remeasurements are recognised in surplus or deficit in the period in 
which they arise.

Accounts Payable represents liabilities for goods and services provided to the School prior to the end of the financial year 
which are unpaid. Accounts Payable are recorded at the amount of cash required to settle those liabilities. The amounts 
are unsecured and are usually paid within 30 days of recognition.
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Kaharoa School
Notes to the Financial Statements
For the year ended 31 December 2025

p) Provision for Cyclical Maintenance

q) Financial Instruments

r) Goods and Services Tax (GST)

s) Budget Figures 

t) Services Received In-kind

The School’s financial assets comprise cash and cash equivalents, accounts receivable, and investments. All of these 
financial assets are initially recognised at fair value and subsequently measured at amortised cost, using the effective 
interest method. 

From time to time the School receives services in-kind, including the time of volunteers. The School has elected not to 
recognise services received in kind in the Statement of Comprehensive Revenue and Expense. 

The property from which the School operates is owned by the Crown, and is vested in the Ministry. The Ministry has 
gazetted a property occupancy document that sets out the Board’s property maintenance responsibilities. The Board is 
responsible for maintaining the land, buildings and other facilities on the School site in a state of good order and repair.

The School’s financial liabilities comprise accounts payable and finance lease liability. Financial liabilities are initially 
recognised at fair value and subsequently measured at amortised cost using the effective interest method. Interest 
expense and any gain or loss on derecognition are recognised in surplus or deficit. 

Cyclical maintenance, which involves painting the interior and exterior of the school, makes up the most significant part of 
the Board’s responsibilities outside day-to-day maintenance. The provision is a reasonable estimate, based on the 
School’s best estimate of the cost of painting the school and when the school is required to be painted, based on an 
assessment of the school’s condition. 

The School carries out painting maintenance of the whole school over a 7 to 10 year period. The economic outflow of this 
is dependent on the plan established by the School to meet this obligation and is detailed in the notes and disclosures of 
these accounts. 

The financial statements have been prepared on a GST exclusive basis, with the exception of accounts receivable and 
accounts payable which are stated as GST inclusive.

The net amount of GST paid to, or received from, the IRD, including the GST relating to investing and financing activities, 
is classified as a net operating cash flow in the statement of cash flows. 

Commitments and contingencies are disclosed exclusive of GST.

The budget figures are extracted from the School budget that was approved by the Board. 
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Kaharoa School
Notes to the Financial Statements
For the year ended 31 December 2025

2025 2025 2024

Actual Budget 
(Unaudited) Actual

$ $ $
Government Grants - Ministry of Education 517,141      481,191        461,916        
Teachers' Salaries Grants 1,394,044   1,155,000     1,174,687     
Use of Land and Buildings Grants 403,903      360,000        421,186        
Other Government Grants 7,671          1,500            20,445          

2,322,759   1,997,691     2,078,234     

Local funds raised within the School's community are made up of:
2025 2025 2024

Actual Budget 
(Unaudited) Actual

Revenue $ $ $
Donations and Bequests 21,758        20,900          31,154          
Fees for Extra Curricular Activities 136,583      147,333        83,286          
Trading 6,765          4,200            6,208            
Fundraising and Community Grants 23,000        23,000          20,000          

188,106      195,433        140,648        

Expense
Extra Curricular Activities Costs 67,337        64,750          62,859          
Trading 7,765          4,250            5,111            

75,102        69,000          67,970          

Surplus/ (Deficit) for the year Locally Raised Funds 113,004      126,433        72,678          

2. Government Grants

3. Locally Raised Funds
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Kaharoa School
Notes to the Financial Statements
For the year ended 31 December 2025

2025 2025 2024

Actual Budget 
(Unaudited) Actual

$ $ $
Curricular 33,470        49,240          27,391          
Information and Communication Technology 6,962          5,250            1,870            
Employee Benefits - Salaries 1,551,358   1,292,345     1,325,562     
Staff Development 4,793          8,250            6,165            
Depreciation 80,724        81,500          76,330          
Other Learning Resources 1,881          2,700            2,457            

1,679,188   1,439,285     1,439,775     

2025 2025 2024

Actual Budget 
(Unaudited) Actual

$ $ $
Audit Fees 12,081        5,940            5,940            
Board Fees and Expenses 37,880        7,566            4,456            
Operating Leases 4,262          3,250            3,690            
Other Administration Expenses 14,140        18,579          14,970          
Employee Benefits - Salaries 119,525      111,800        108,811        
Insurance 11,665        11,490          10,536          
Service Providers, Contractors and Consultancy 7,284          7,248            6,818            

206,837      165,873        155,221        

2025 2025 2024

Actual Budget 
(Unaudited) Actual

$ $ $
Cyclical Maintenance 17,728        11,260          16,838          
Heat, Light and Water 10,852        14,000          10,215          
Rates 140             125               99                 
Repairs and Maintenance 9,322          9,879            8,737            
Use of Land and Buildings 403,903      360,000        421,186        
Employee Benefits - Salaries 61,361        65,000          53,854          
Other Property Expenses 84,385        72,682          33,159          

587,691      532,946        544,088        

4. Learning Resources

5. Administration

6. Property

The use of land and buildings figure represents 5% of the school’s total property value. Property values are established 
as part of the nation-wide revaluation exercise that is conducted every 30 June for the Ministry of Education’s year-end 
reporting purposes. 
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Kaharoa School
Notes to the Financial Statements
For the year ended 31 December 2025

2025 2025 2024

Actual Budget 
(Unaudited) Actual

$ $ $
Bank Accounts 115,930      59,860          296,303        

115,930      59,860          296,303        

2025 2025 2024

Actual Budget 
(Unaudited) Actual

$ $ $
Receivables 5,042          2,000            34,095          
Interest Receivable 1,864          2,000            2,493            
Teacher Salaries Grant Receivable 128,009      100,000        108,848        

134,915      104,000        145,436        

Receivables from Exchange Transactions 6,906          4,000            36,588          
Receivables from Non-Exchange Transactions 128,009      100,000        108,848        

134,915      104,000        145,436        

2025 2025 2024

Actual Budget 
(Unaudited) Actual

$ $ $
Stationery 2,103          1,100            3,591            

2,103          1,100            3,591            

7. Cash and Cash Equivalents

Cash and cash equivalents for Statement of Cash Flows

8. Accounts Receivable

9. Inventories

Of the $115,930 Cash and Cash Equivalents $32,241 is subject to restrictions for the following reasons:

• $1,864 of unspent grant funding is subject to conditions which specify how the grant is required to be spent. If these 
conditions are not met, the funds will need to be returned. This is included in Revenue in Advance in note 16.

• $30,377 is held by the school on behalf of Kahui Ako cluster. See note 21 for details of the revenue and expenditure 
of the cluster.
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Kaharoa School
Notes to the Financial Statements
For the year ended 31 December 2025

The School's investment activities are classified as follows:
2025 2025 2024

Actual Budget 
(Unaudited) Actual

Current Asset $ $ $
250,471      312,000        242,984        

Non-current Asset
Long-term Bank Deposits 83,626        -                60,064          

Total Investments 334,097      312,000        303,048        

11. Property, Plant and Equipment

Opening 
Balance 

(NBV) Additions Disposals Impairment Depreciation Total (NBV)
2025 $ $ $ $ $ $
Building Improvements 243,551      -               -              -              (10,532)         233,019        
Furniture and Equipment 238,327      37,481         (2,525)         -              (46,657)         226,626        
Information and Communication 
Technology

28,760        
10,297         (627)            -              

(9,480)           28,950          

Leased Assets 23,935        27,300         (9,541)         -              (12,360)         29,334          
Library Resources 11,847        2,241           (525)            -              (1,695)           11,868          

546,420      77,319         (13,218)       -              (80,724)         529,797        

2025 2025 2025 2024 2024 2024

Cost or 
Valuation

Accumulated 
Depreciation

Net Book 
Value

Cost or 
Valuation

Accumulated 
Depreciation

Net Book 
Value

$ $ $ $ $ $
Building Improvements 491,255      (258,236)      233,019      491,255      (247,704)       243,551        
Furniture and Equipment 699,198      (472,571)      226,627      754,574      (516,245)       238,329        
Information and Communication 
Technology

99,751        (70,802)        28,949        
173,716      (144,956)       28,760          

Leased Assets 66,422        (37,087)        29,335        59,567        (35,632)         23,935          
Library Resources 44,120        (32,253)        11,867        43,822        (31,975)         11,847          

1,400,746   (870,949)      529,797      1,522,934   (976,512)       546,422        

The net carrying value of furniture and equipment held under a finance lease is $29,335 (2024: $23,935)

Short-term Bank Deposits

10. Investments

Restrictions 
With the exception of the contractual restrictions related to the above noted finance leases, there are no restrictions 
over the title of the school's property, plant and equipment, nor are any property, plant and equipment pledged as 
security for liabilities.
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Kaharoa School
Notes to the Financial Statements
For the year ended 31 December 2025

2025 2025 2024

Actual Budget 
(Unaudited) Actual

$ $ $
Creditors 18,311        20,000          20,920          
Accruals 8,181          8,000            5,940            
Employee Entitlements - Salaries 128,877      95,000          109,632        
Employee Entitlements - Leave Accrual 12,510        10,000          7,699            

167,879      133,000        144,191        

Payables for Exchange Transactions 167,879      133,000        144,191        

167,879      133,000        144,191        

2025 2025 2024

Actual Budget 
(Unaudited) Actual

$ $ $
Other revenue in Advance 1,864          -                63,700          

1,864          -                63,700          

2025 2025 2024

Actual Budget 
(Unaudited) Actual

$ $ $
Provision at the Start of the Year 47,575        35,205          30,737          
Increase/(decrease) to the Provision During the Year 17,728        11,260          16,838          
Use of the Provision During the Year (11,988)       (5,076)           -                

Provision at the End of the Year 53,315        41,389          47,575          

Cyclical Maintenance - Current -              -                12,370          
Cyclical Maintenance - Non current 53,315        41,389          35,205          

53,315        41,389          47,575          

The School's cyclical maintenance schedule details annual painting to be undertaken. The costs associated with this 
annual work will vary depending on the requirements during the year. This plan is based on the School's 10 Year 
Property Plan.

13. Revenue Received in Advance

14. Provision for Cyclical Maintenance

12. Accounts Payable

The carrying value of payables approximates their fair value.
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Kaharoa School
Notes to the Financial Statements
For the year ended 31 December 2025

2025 2025 2024

Actual Budget 
(Unaudited) Actual

$ $ $
No Later than One Year 11,575        9,065            13,015          
Later than One Year 24,479        5,765            15,923          
Future Finance Charges (6,741)         -                (2,870)           

29,313        14,830          26,068          
Represented by 
Finance lease liability - Current 8,828          9,065            11,241          
Finance lease liability - Non current 21,485        5,765            14,830          

30,313        14,830          26,071          

Opening Receipts Closing
2025 Balances from MOE Balances

$ $ $ $ $
Water Infrastructure (4,003)          -              (2,035)         -                (6,038)           
Replacement of Pool Heating System 34,744         9,895          (44,639)       -                -                
Acoustic Ceiling Panels (E and I Blocks) (2,065)          35,661        (33,596)       -                -                
Heat Pump Replacement (A,D,E and I Blocks) 75,117         17,404        (92,521)       -                -                

Totals 103,793       62,960        (172,791)     -                (6,038)           

Represented by:
Funds Held on Behalf of the Ministry of Education -                
Funds Receivable from the Ministry of Education (6,038)           

During the year the School received and applied funding from the Ministry of Education for the following capital works 
projects. The amount of cash held on behalf of the Ministry for capital works project is included under cash and cash 
equivalents in note 9, and includes retentions on the projects, if applicable.

The School has entered into a number of finance lease agreements for computers and other ICT equipment. Minimum 
lease payments payable:

Board Contributions are where the Board contributes its own funds to a Ministry funded Capital Works project. This has 
resulted in a board-owned asset that is recognised in note 13. 

15. Finance Lease Liability

Board 
Contributions 

/ TransfersPayments

16. Funds Held for Capital Works Projects
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For the year ended 31 December 2025

Opening Receipts Closing
2024 Balances from MOE Balances

$ $ $ $ $
LSC Office 356              4,336          (4,692)         -                -                
AMS Interior Refurbishment (4,317)          32,256        (27,939)       -                -                
Electrical & Pool Works 2,906           378             (3,284)         -                -                
Roofing & Drainage 31,024         10,332        (41,356)       -                -                
Water Infrastructure -                   -              (4,003)         -                (4,003)           
Replacement of Pool Heating System -                   42,186        (24,980)       17,538          34,744          
Acoustic Ceiling Panels (E and I Blocks) -                   -              (2,065)         -                (2,065)           
Heat Pump Replacement (A,D,E and I Blocks) -                   80,087        (4,970)         -                75,117          

Totals 29,969         169,575      (113,289)     17,538          103,793        

Represented by:
Funds Held on Behalf of the Ministry of Education 109,861        
Funds Receivable from the Ministry of Education (6,068)           

2025 2025 2024

Actual Budget 
(Unaudited) Actual

$ $ $
Funds Held at Beginning of the Year 29,165        -                -                
Funds Received from Cluster Members 28,677        -                29,165          
Total funds received 57,842        -                29,165          

Funds Spent on Behalf of the Cluster 27,465        -                -                

Funds remaining 30,377        -                29,165          

Funds Held at Year End 30,377        -                29,165          

17. Funds Held on Behalf of Cluster

Board 
Contributions 

/ TransfersPayments

Kaharoa School is the lead school funded by the Ministry of Education to provide Kahui Ako services to its cluster of 
schools.
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For the year ended 31 December 2025

Key management personnel compensation

2025 2024
Actual Actual

$ $
Board Members
Remuneration 4,325            4,195            

Leadership Team
Remuneration 437,272        399,444        
Full-time equivalent members 3                   3                   

Total key management personnel remuneration 441,597        403,639        

Related party disclosures have not been made for transactions with related parties that are within a normal supplier or 
client/recipient relationship on terms and condition no more or less favourable than those that it is reasonable to expect 
the School would have adopted in dealing with the party at arm’s length in the same circumstances. Further, 
transactions with other government agencies (for example, Government departments and Crown entities) are not 
disclosed as related party transactions when they are consistent with the normal operating arrangements between 
government agencies and undertaken on the normal terms and conditions for such transactions.

19. Remuneration

Key management personnel of the School include all Board members, Principal, Deputy Principals and Heads of 
Departments.

There are 6 members of the Board excluding the Principal. The Board has held 9 full meetings of the Board in the year. 
The Board also has 4 subcommittees: Finance (2 members & principal - meets quarterly), policy (3 members & principal - 
meets twice per term), Health & Safety (2 members & principal - meets if required) and the pool committee (2 board 
members, 2 community members & principal - meets as required during swimming season). . As well as these regular 
meetings, including preparation time, the Presiding member and other Board members have also been involved in ad 
hoc meetings to consider student welfare matters including stand downs, suspensions, and other disciplinary matters. 

Ashley Crawford (Board Member) is a related party to the director of No Limits Slope Mowing Ltd. This was a pre existing 
contract before Ashley joined the Board. The company was engaged to undertake ground maintenance services. The 
total value of transactions for the year were $6,850.

The School is a controlled entity of the Crown, and the Crown provides the major source of revenue to the School. The 
School enters into transactions with other entities also controlled by the Crown, such as government departments, state-
owned enterprises and other Crown entities. Transactions with these entities are not disclosed as they occur on terms 
and conditions no more or less favourable than those that it is reasonable to expect the school would have adopted if 
dealing with that entity at arm’s length.

18. Related Party Transactions
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Principal 

2025 2024
Actual Actual

Salaries and Other Short-term Employee Benefits: $000 $000
 Salary and Other Payments 180 - 190 150 - 160
 Benefits and Other Emoluments 5 - 10 0 - 5
 Termination Benefits - -

Other Employees

Remuneration 2025 2024
$000 FTE Number FTE Number

100 - 110 3.00 1.00
110 - 120 0.00 2.00
120 - 130 3.00 0.00

6.00 3.00

The disclosure for 'Other Employees' does not include remuneration of the Principal. 

A compensatory sum of $24,000 was paid under section 123(1)(c)(i) of the Employment Relations Act 2000, following 
approval from the Kaharoa School Board committee, with appropriate notification to the Ministry of Education.

The total value of remuneration paid or payable to the Principal was in the following bands: 

20. Compensation and Other Benefits Upon Leaving

The number of other employees with remuneration greater than $100,000 was in the following bands: 
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(a) Capital Commitments

(b) Operating Commitments

22. Commitments

21. Contingencies

Pay Equity and Collective Agreement Funding Wash-up
In 2025 the Ministry of Education provided collective agreement and pay equity settlement funding. At the date of 
signing the financial statements, the School’s final entitlement for the year ended 31 December 2025 has not yet been 
advised. The School has therefore not recognised an asset or a liability regarding this funding wash-up, which is 
expected to be settled in July 2026.

As at 31 December 2025, the Board has not entered into any operating contracts. 

Holidays Act Compliance – Schools Payroll
The Ministry of Education performs payroll processing and payments on behalf of boards, through payroll service 
provider, Education Payroll Limited. 

The Ministry continues to review the Schools Sector Payroll to ensure compliance with the Holidays Act 2003. An initial 
remediation payment has been made to some current school employees. The Ministry is continuing to perform detailed 
analysis to finalise calculations and the potential impacts for specific individuals. As such, this is expected to resolve the 
liability for school boards.

There are no contingent liabilities (except as noted below) and no contingent assets as at 31 December 2025 
(Contingent liabilities and assets at 31 December 2024: nil). 

At 31 December 2025, the Board do not have any capital commitments (2024:$156,599).
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Financial assets measured at amortised cost 
2025 2025 2024

Actual Budget 
(Unaudited) Actual

$ $ $
Cash and Cash Equivalents       115,930           59,860         296,303 
Receivables       134,915         104,000         145,436 
Investments - Term Deposits       334,097         312,000         303,048 

Total financial assets measured at amortised cost       584,942         475,860         744,787 

Financial liabilities measured at amortised cost 

Payables       167,879         133,000         144,191 
Finance Leases         30,313           14,830           26,071 

Total financial liabilities measured at amortised cost       198,192         147,830         170,262 

The carrying amount of financial assets and liabilities in each of the financial instrument categories are as follows:

23. Financial Instruments

24. Events After Balance Date

There were no significant events after the balance date that impact these financial statements.
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 BDO ROTORUA LIMITED 
 

 
 
 

INDEPENDENT AUDITOR’S REPORT 
 

TO THE READERS OF KAHAROA SCHOOL’S FINANCIAL STATEMENTS 
FOR THE YEAR ENDED 31 DECEMBER 2025 

 
 
The Auditor-General is the auditor of Kaharoa School (the School). The Auditor-General has appointed 
me, Mark Peterson, using the staff and resources of BDO Rotorua Limited, to carry out  the audit of 
the financial statements of the School on pages 2 to 23, that comprise the statement of financial 
position as at 31 December 2025, the statement of comprehensive revenue and expense, statement 
of changes in net assets/equity and statement of cash flows for the year ended on that date, and the 
notes to the financial statements that include accounting policies and other explanatory information. 
 
Opinion 
 
In our opinion the financial statements:  
 
• present fairly, in all material respects: 

  
o the School’s financial position as at 31 December 2025; and 
 
o the financial performance and cash flows for the year then ended; and 

 
• comply with generally accepted accounting practice in New Zealand in accordance with 

Public Sector – Public Benefit Entity Standards, Reduced Disclosure Regime. 
 
 
Our audit was completed on 24 June 2026. This is the date at which our opinion is expressed. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing 
(New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our 
responsibilities under those standards are further described in the Responsibilities of the auditor 
section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a 
basis for our audit opinion. 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to 
prepare financial statements that are free from material misstatement, whether due to fraud or 
error.  
 
In preparing the financial statements, the Board is responsible for assessing the School’s ability to 
continue as a going concern. The Board is also responsible for disclosing, as applicable, matters 
related to going concern and using the going concern basis of accounting, unless the Board intends 
to close or merge the School, or has no realistic alternative but to do so. 
 
 



 

 BDO ROTORUA LIMITED 
 

 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an 
auditor’s report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out 
in accordance with the Auditor-General’s Auditing Standards will always detect a material 
misstatement when it exists. Misstatements are differences or omissions of amounts or disclosures, 
and can arise from fraud or error. Misstatements are considered material if, individually or in the 
aggregate, they could reasonably be expected to influence the decisions of readers taken on the 
basis of these financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 
• We identify and assess the risks of material misstatement of the financial statements, 

whether due to fraud or error, design and perform audit procedures responsive to those 
risks, and obtain audit evidence that is sufficient and appropriate to provide a basis for our 
opinion. The risk of not detecting a material misstatement resulting from fraud is higher 
than for one resulting from error, as fraud may involve collusion, forgery, intentional 
omissions, misrepresentations, or the override of internal control. 

 
• We obtain an understanding of internal control relevant to the audit in order to design 

audit procedures that are appropriate in the circumstances, but not for the purpose of 
expressing an opinion on the effectiveness of the School’s internal control. 

 
• We evaluate the appropriateness of accounting policies used and the reasonableness of 

accounting estimates and related disclosures made by the Board. 
 
• We conclude on the appropriateness of the use of the going concern basis of accounting by 

the Board and, based on the audit evidence obtained, whether a material uncertainty exists 
related to events or conditions that may cast significant doubt on the School’s ability to 
continue as a going concern. If we conclude that a material uncertainty exists, we are 
required to draw attention in our auditor’s report to the related disclosures in the financial 
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions 
are based on the audit evidence obtained up to the date of our auditor’s report. However, 
future events or conditions may cause the School to cease to continue as a going concern. 

 
• We evaluate the overall presentation, structure and content of the financial statements, 

including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of 
the audit and significant audit findings, including any significant deficiencies in internal control 
that we identify during our audit.  
 
Our responsibilities arise from the Public Audit Act 2001. 
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Other information included in the Board’s annual report 
 
The Board is required to prepare an annual report which includes the annual financial statements 
and the audit report, as well as a Statement of Variance, an Evaluation of the School’s Students’ 
Progress and Achievement, a Statement of Compliance with Employment Policy, and a Statement of 
KiwiSport funding. The Board is responsible for the other information that it presents alongside its 
annual financial statements. 
 
The other information obtained at the date of our audit report includes copies of the Statement of 
Variance, Evaluation of the School’s Students’ Progress and Achievement, Statement of Compliance 
with Employment Policy, and Statement of KiwiSport funding. We have not been provided with the 
other information at the date of our audit report. 
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with 
the financial statements or our knowledge obtained in the audit, or otherwise appears to be 
materially misstated. If, based on our work, we conclude that there is a material misstatement of 
this other information, we are required to report that fact. We have nothing to report in this 
regard. 
 
Independence 
 
We are independent of the School in accordance with the Auditor-General’s Auditing Standards, 
which incorporate the independence requirements of Professional and Ethical Standard 1 
International Code of Ethics for Assurance Practitioners (including International Independence 
Standards) (New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. 
 
Other than in our capacity as auditor, we have no relationship with, or interests in, the School. 
 
 
 

 
 
 
Mark Peterson 
BDO Rotorua Limited 
On behalf of the Auditor-General 
Rotorua, New Zealand 
 


